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This document is a translation of Education for Justice (E4J) modules, developed by
UNODC/EA4dJ initiative. The original modules can be found here:
https://www.unodc.org/edj/en/tertiary/index.html
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Module 1: Introduction and Conceptual Framework

- Introduction

- Learning outcomes
- Key issues

- Utilitarianism

- Deontology

- Virtue ethics

- References

- Exercises

- Possible class structure

e Conceptual analysis of integrity (15 minutes)

e Conceptual analysis of ethics (10 minutes)

e C(lass exercises (30 minutes)

e An introduction to ethical theories and major ethical
philosophers (60 minutes)

e Discussion of ethical dilemmas in small groups
(45 minutes)

e Plenary discussion (20 minutes)
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- Core reading

- Advanced reading

- Student assessment

- Additional teaching tools

PowerPoint presentation
Video material

Case studies

- Guidelines to develop a stand-alone course
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Module 2: Ethics and Universal Values

- Introduction

- Learning outcomes

- Key issues

- References

-  Exercises

- Possible class structure

Universal values: definitions (45 minutes)
Universal Declaration on Human Rights (UDHR)
(45 minutes)

Enacting universal values (45 minutes)

Universal declaration of human values (45 minutes)

Summary (10 minutes)
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Core reading

Universal values

Universal Declaration of Human Rights

Advanced reading

Student assessment

Additional teaching tools

PowerPoint presentation

Video material

Guidelines to develop a stand-alone course
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Module 3: Ethics and Society

Introduction

Learning outcomes

Key issues

References

Exercises

Possible class structure

Society and ethics (35 minutes)

Presentation on the importance of ethics to society

(30 minutes)
Expedition to Mars exercise (90 minutes)

Plenary discussion (25 minutes)
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Core reading
Advanced reading
Student assessment
Additional teaching tools
e PowerPoint presentation
e Video material

Guidelines to develop a stand-alone course
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Module 4: Ethical Leadership

Introduction

Learning outcomes

Key issues

Leadership and ethics

The importance of ethical leadership
Ethical dimensions of leadership
Becoming an ethical leader
References

Exercises

Possible class structure

e Introduction (5 minutes)
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Leader’ s view exercise (20 minutes)
Definition of leadership and ethical leadership
(5 minutes)
Why do leaders have ethical responsibility?
(10 minutes)
The importance of ethical leadership for effective
leadership (25 minutes)
Decision cards exercise (20 minutes)
Pop- culture examples of ethical leadership
(20 minutes)
Case studies (20 minutes)
Applying ethical theories, principle and models to
leadership (30 minutes)

Turning knowledge into practice (25 minutes)

Core reading

Advanced reading

Student assessment

Additional teaching tools

PowerPoint presentation

Video material

Guidelines to develop a stand-alone course

Vocabulary
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Introduction

1. This Module provides a brief introduction to the concepts of integrity and
ethics. It is designed to be used by lecturers who wish to provide their students
with conceptual clarity and expose them to ethical dilemmas and ethical
decision-making. The concept of integrity has been added in order to broaden
the focus from the more traditional field of ethics. Combined, the concepts of
integrity and ethics provide a more comprehensive perspective - they allow us to
move beyond discussions about the difference between right and wrong, in order

to focus on relationships and behaviour as well.

2. Throughout the Module, students will be introduced to concepts and
thrown in at the deep end by being asked to make decisions on what they would
regard as the most ethical solutions to dilemmas. Students will be guided
through three major ethical theories, and challenged to agree or disagree with
them. Students should not be afraid to take a stance, as this will enhance their

learning and enjoyment of the Module.

3. The Module is a resource for lecturers. It provides an outline for a three-
hour class but can be used for shorter or longer sessions, or extended into a full-
fledged course (see: Guidelines to develop a stand-alone course) (/e4j/integrity-

ethics/module-1/guidelines-stand-alone-course.html).
4. Learning outcomes

e Understand and define the concepts of integrity and ethics

e Describe three major theoretical approaches in integrity and ethics

e Identify ethical dilemmas and apply different theoretical approaches

e Understand the concept of personal integrity in the context of this

Module


https://www.unodc.org/e4j/integrity-ethics/module-1/guidelines-stand-alone-course.html
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Key issues

5.

The Module provides an overview of the concepts of integrity and ethics.

Integrity is a term that is used in many different contexts, for example by

referring to information, art or music. From a philosophical perspective

discussions about integrity usually involve an ethical or moral dimension,

according to the Stanford Encyclopedia of Philosophy (https://plato.stanford.

edu/entries/integrity/):

6.

Ordinary discourse about integrity involves two fundamental intuitions:
first, that integrity is primarily a formal relation one has to oneself, or
between parts or aspects of one's self; and second, that integrity is
connected in an important way to acting morally, in other words, there are
some substantive or normative constraints on what it is to act with

integrity. (Cox, 2017)

Integrity is defined as "strict adherence to moral values and principles" by

the Chambers 21°-Century Dictionary (Chambers, 1999). The following

discussion of integrity mentions the origin of the word and different applications:

The concept of integrity has been derived from the Latin "integritas"
(wholeness). It is defined as consistency between beliefs, decisions and
actions, and continued adherence to values and principles. When someone
is described as a person of integrity, the suggestion is that such a person is
not corruptible as a result of the "wholeness" and "connectedness" of the
values and principles that such a person subscribes to. Integrity is often
used in conjunction with ethics, suggesting that the values and principles
that are adhered to should be ethical values. Some of the values that are
often mentioned in this regard are honesty, openness, accountability and

trustworthiness. Organizational integrity refers to the ability of individual


https://plato.stanford.edu/entries/integrity/
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organizations to develop and implement an integrity management

framework, and for employees to act in accordance with the values of the

organization. (Visser, 2007 p. 278)

7. Different types of integrity have been identified; the Stanford Encyclopedia

of Philosophy (https://plato.stanford.edu/entries/integrity/) includes the following:

Self-integration refers to the ability of individuals to integrate various
aspects of their own personality into a harmonious whole.

The identity view of integrity refers to the way in which individuals
make commitments about the things with which they deeply identify
(in other words: acting in a way that reflects their sense of who they
are).

The self-constitution view of integrity refers to actions that can be
endorsed by oneself at the time of acting as well as by a future self.
Integrity as "standing for something" brings a social dimension into the
definition: it entails making judgement calls but also requires respect
for the judgements of others.

Integrity as moral purpose - this approach describes integrity in terms
of a commitment or a clear intent to live a moral life. It makes
provision for others to disagree with the views of an individual while
acknowledging at the same time that she or he is a person of integrity.

(Cox, 2017)

8. Turning to the concept of ethics, Norman (1998, p. 1) has defined ethics as

"the attempt to arrive at an understanding of the nature of human values, of

how we ought to live, and of what constitutes right conduct." The dictionary

definition of ethics is "the study or the science of morals" (Chambers, 1999).


https://plato.stanford.edu/entries/integrity/
https://plato.stanford.edu/entries/integrity/
https://plato.stanford.edu/entries/integrity/
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Morality is defined as "a sense of right and wrong", and being moral as "belonging or

relating to the principles of good and evil, or right and wrong" (Chambers, 1999).

9. While this Module focuses mostly on Western philosophical thought, it is
important to acknowledge the critical contribution of non-Western philosophy.
For example, the Stanford Encyclopedia of Philosophy (https://plato.stanford.

edu/entries/ethics-chinese/) states the following about Chinese ethical thought:

The tradition of Chinese ethical thought is centrally concerned with
questions about how one ought to live: what goes into a worthwhile life,
how to weigh duties toward family versus duties toward strangers,
whether human nature is predisposed to be morally good or bad, how one
ought to relate to the non-human world, the extent to which one ought to
become involved in reforming the larger social and political structures of
one's society, and how one ought to conduct oneself when in a position of
influence or power. The personal, social, and political are often
intertwined in Chinese approaches to the subject. Anyone who wants to
draw from the range of important traditions of thought on this subject

needs to look seriously at the Chinese tradition. (Wong, 2017)

10.  One of the most important figures in this tradition is Confucius. He lived
approximately between 551 and 479 BC and was a philosopher and founder of
the Ru School of Chinese thought. His teachings were preserved in the Lunyu or
Analects. His approach is summarized as follows by the Stanford Encyclopedia of

Philosophy (https://plato.stanford.edu/entries/confucius/):

Confucius believes that people live their lives within parameters firmly
established by Heaven-which, often, for him means both a purposeful
Supreme Being as well as 'nature' and its fixed cycles and patterns-he

argues that men are responsible for their actions and especially for their


https://plato.stanford.edu/entries/ethics-chinese/
https://plato.stanford.edu/entries/confucius/
https://plato.stanford.edu/entries/confucius/
https://plato.stanford.edu/entries/confucius/
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treatment of others. We can do little or nothing to alter our fated span of
existence but we determine what we accomplish and what we are

remembered for. (Riegel, 2013)

11.  When we deal with difficult decisions we often feel that there is no clear
answer that is right, but we sense intuitively that the decision is about the
distinction between right and wrong. Discussions about integrity and ethics
address the fundamental distinction between right and wrong. This type of
decision is much more difficult than deciding whether we prefer one type of food
to another, or whether the answer to a simple mathematical equation is right or

wrong.

12. Some people argue that we do not really have a choice whether we are
ethical or not - this is sometimes called "common morality". According to
Blackburn (2002, p. 4): "Human beings are ethical animals. | do not mean that
we naturally behave particularly well, nor that we are endlessly telling each other
what to do. But we grade and evaluate, and compare and admire, and claim and
justify. We do not just 'prefer' this or that, in isolation. We prefer that our
preferences are shared; we turn them into demands on each other". Sissela Bok
(1978, p. 23) has argued that even liars share with those they deceive the desire
not to be deceived. Agreement with this statement indicates inherent support for

the concept of integrity.

13.  Within the context of an introductory module it would be useful to look at
a few interesting and challenging examples. Robinson and Garratt (1997, p. 4)

ask the following questions:

e Are there any differences between moral laws and society's laws? (This
question will be addressed in more detail in Module 12 (/eé4j/en/

integrity-ethics/module-12/index.html).


https://www.unodc.org/e4j/en/integrity-ethics/module-12/index.html
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e What are human beings really like: selfish and greedy or generous and

kind?
e Are some people "better" at morality than others?
e Why should | be a good person?

14. These questions will inevitably generate vigorous debate, and they also
address some of the fundamental philosophical and theoretical questions

addressed in this Module.

15. The moment we - as human beings - express a desire about the way
something should be, we use ethical language. By suggesting that something
should be different, we are doing the grading, evaluating and comparison that
Blackburn refers to. We suggest that something could be better, and by
implication we support the idea that some things are better, more desirable or

more acceptable than others.

16.  The graph below explains the role of theory - it helps us to understand the
world, but theory by itself cannot change the world; we need action. Action - and
hopefully ethical action - will be informed by theory. Any theory that addresses
the way things should be or ought to be - as mentioned above - can be classified

as an ethical theory.

The World

How do we

How do we understand it? :
change it?

Descriptive Ethical
theory theory
(the “is”) (the “ought”)
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17.  This Module will address three of the major Western ethical theories:
utilitarianism, deontology and virtue ethics. As was mentioned above, the critical
contribution of non-Western philosophy is acknowledged but not addressed in
detail in this Module. Other modules of the present series that discuss non-
Western approaches to ethics include Module 2 (Ethics and Universal Values)
(/e4j/integrity-ethics/module-2/index.html), Module 4 (Ethical Leadership) (/e4j
/en/integrity-ethics/module-4/index.html), and Module 5 (Ethics, Diversity and
Pluralism) (/e4j/en/integrity-ethics/module-5/index.html). It is noted that the
approach known as ethics of care, while not discussed in this Module, is defined
and addressed in Module 9 (Gender Dimensions of Ethics) (/e4j/en/integrity-

ethics/module-9/index.html) of the present module series.
Utilitarianism

18. The basic premise of utilitarianism is that an action is moral if it
maximizes the overall social 'utility' (or happiness). Two of the most important
philosophers in this tradition are Jeremy Bentham and John Stuart Mill.
Utilitarianism, a form of consequentialism, requires an individual to calculate the
right response to an ethical question by weighing up the positive and the
negative consequences of an action. Whatever produces the most happiness for
most people will be the most ethical solution. It is important to note that the
consequences should be measured in terms of overall impact, not only in terms
of the decision maker. All consequentialist theories hold that morality depends
on the consequence of actions. Utilitarianism, as a specific case of
consequentialism, holds that the rightness of an action depends on whether it

maximizes a particular consequence, that is, the overall social utility.

19. The shipwreck example (see Exercise 2 (/e4j/en/ integrity-ethics/module-
1/exercises.html#/modulelexercise2)) provides an easy way to demonstrate this

approach. Imagine that you are involved in a shipwreck situation - a ship has


https://www.unodc.org/e4j/integrity-ethics/module-2/index.html
https://www.unodc.org/e4j/integrity-ethics/module-2/index.html
Module%204
https://www.unodc.org/e4j/en/integrity-ethics/module-4/%20index.html
https://www.unodc.org/e4j/en/integrity-ethics/module-4/%20index.html
https://www.unodc.org/e4j/en/integrity-ethics/module-5/index.html
https://www.unodc.org/e4j/en/integrity-ethics/module-9/index.html
https://www.unodc.org/%20e4j/en/integrity-ethics/module-9/index.html
https://www.unodc.org/%20e4j/en/integrity-ethics/module-9/index.html
https://www.unodc.org/e4j/en/integrity-ethics/module-1/exercises.html#module1exercise2
https://www.unodc.org/e4j/en/%20integrity-ethics/module-1/exercises.html#/module1exercise2
https://www.unodc.org/e4j/en/%20integrity-ethics/module-1/exercises.html#/module1exercise2
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started to sink in the middle of the ocean. Eleven people have jumped into a life-
boat that has been designed for a maximum of ten people, and the life-boat is
also starting to sink. What should the passengers do? According to the utilitarian
approach, the answer is easy: ten lives saved will produce the most social utility,
and therefore - according to utilitarianism - killing one person is the ethical thing

to do.
Deontology

20. The basic premise of deontology, in contrast to consequentialist theories
like utilitarianism, is that an action is moral if it conforms to certain principles or
duties (irrespective of the consequences). Deontology is derived from the Greek
word deon, which means duty. The one name that stands out from all others in
terms of this approach is that of Immanuel Kant. The following extract from
the Stanford Encyclopedia of Philosophy(https://plato.stanford.edu/entries/kant-

moral/) provides a good summary of Kant's position:

Immanuel Kant (1724-1804) argued that the supreme principle of morality
is a standard of rationality that he dubbed the "Categorical Imperative"
(ClI). Kant characterized the ClI as an objective, rationally necessary and
unconditional principle that we must always follow despite any natural
desires or inclinations we may have to the contrary. All specific moral
requirements, according to Kant, are justified by this principle, which
means that all immoral actions are irrational because they violate the CI.

(Johnson, 2018)

21. In layperson's terms, the Categorical Imperative can be compared and
contrasted with what is often described as the Golden Rule, one that can be
found in many different cultural and religious traditions: do unto others as you

would want them do unto you. It is immediately evident that this type of


Stanford%20Encyclopedia%20of%20Philosophy
https://plato.stanford.edu/entries/kant-moral/
https://plato.stanford.edu/entries/kant-moral/
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argument will provide solutions to ethical problems that are different from a
utilitarian approach. In the shipwreck example it is no longer possible to justify
killing someone, because the rule that can be deduced as universal is: do not Kkill.
Therefore, no matter what the consequences are, the morally correct answer

would be not to kill anybody on the life-boat.
Virtue Ethics

22.  The basic premise of virtue ethics is that morality depends on perfecting
one's character. Different from utilitarianism (consequences) or deontology
(duty), the emphasis is on the virtues of the individual. Based on the ancient
contribution of Aristotle (384 to 322 BC), virtue ethics provides a more holistic
approach to ethics. Stewart highlights the following characteristics of virtue

ethics:

e It is concerned with the person or agent behind the actions, rather than
the actions themselves.

e It considers aspects like emotions, attitudes, habits and lifestyle as
morally relevant - the way you are, rather than simply what you do,
can be classified as good or bad.

e It argues that life is too complex to be guided by strict rules that
dictate how we should act.

e It is holistic - it examines the purpose of life rather than individual
moments.

e It promotes the virtues as being beneficial to the owner: "Being

virtuous is good because it's good for you" (Stewart, 2009 p. 56).

23. According to the Stanford Encyclopedia of Philosophy (https://plato.
stanford.edu/entries/ethics-virtue/#Virt), a virtue is "an excellent trait of

character. It is a disposition, well entrenched in its possessor - something that,


Stanford%20Encyclopedia%20of%20Philosophy
(https:/plato.%20stanford.edu/entries/ethics-virtue/
(https:/plato.%20stanford.edu/entries/ethics-virtue/
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as we say, goes all the way down, unlike a habit such as being a tea-drinker - to
notice, expect, value, feel, desire, choose, act, and react in certain characteristic
ways" (Hursthouse, 2016). Another term that is important in virtue ethics is
practical wisdom, the ability to do the right thing no matter what the
circumstance. Virtue ethics is very attractive because it provides a holistic
approach, but it has been criticized because of a lack of practical guidance. As
Stewart explains, "When | ask what | should do, virtue ethics tell me | should be
virtuous. This is no help unless | know what the virtues are and which one to
apply in my situation. How can | get help with this? I'm told that a virtuous
person would be able to advise me ... But what if / don't know any virtuous

people?" (2009, p. 69).

24. In summary, all three major Western ethical theories have strengths and
shortcomings. There is no confirmed "best theory" and individuals will have
preferences and make their own choices. All theories can be considered together
to provide assistance to make a specific choice. Often instinctive choices are
made without reference to an ethical theory, although this could perhaps be best
explained by virtue ethics. One risk is to make a predetermined choice about a
preferred action, and then to find an ethical theory to justify a decision. Such an

approach lacks consistency, and hence also lacks integrity.

25. The lecturer can use the PowerPoint presentation provided with this
Module to present these theories in class. The exercises below can be used to
guide the students through the steps required to identify ethical problems and to
apply ethical theories. Some of the concepts that will be explored include justice,
happiness, duty, rights, and the social contract. The distinction between
substantive ethics (what kinds of actions could be considered as good and
right?) and meta-ethics (what does it mean to say something is good or right?)

could be introduced for more advanced students. Finally, different applications
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of integrity and ethics will be addressed, which will serve as an early introduction

to other modules that form part of the E4J Integrity and Ethics Module Series

(/edj/tertiary/integrity-ethics.html).
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Exercises

26.  This section contains suggestions for in-class and pre-class educational
exercises, while a post-class assignment for assessing student understanding of

the Module is suggested in a separate section.

27. The exercises in this section are most appropriate for classes of up to 50
students, where students can be easily organized into small groups in which they
discuss cases or conduct activities before group representatives provide feedback
to the entire class. Although it is possible to have the same small group structure
in large classes comprising a few hundred students, it is more challenging and
the lecturer might wish to adapt facilitation techniques to ensure sufficient time
for group discussions as well as providing feedback to the entire class. The
easiest way to deal with the requirement for small group discussion in a large
class is to ask students to discuss the issues with the four or five students sitting
close to them. Given time limitations, not all groups will be able to provide
feedback in each exercise. It is recommended that the lecturer makes random
selections and tries to ensure that all groups get the opportunity to provide
feedback at least once during the session. If time permits, the lecturer could

facilitate a discussion in plenary after each group has provided feedback.
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28. All exercises in this section are appropriate for both graduate and
undergraduate students. However, as students' prior knowledge and exposure to
these issues vary widely, decisions about appropriateness of exercises should be
based on their educational and social context. The lecturer is encouraged to

relate and connect each exercise to the key issues of the Module.
Exercise 1: Personal values

29. View thevideo (https://www.mindtools.com/pages/article/newTED_85.
htm); review the Mindtools website list of personal values(https://www.
mindtools.com/pages/article/newTED_85.htm): Think about the values and

morals that you live by. List your top ten personal ethical rules.
Lecturer guidelines

30. The video is self-explanatory and provides clear and practical guidelines
on how to conduct the exercise. The lecturer can screen the video and then allow
time in class for students to develop the list. If time allows, they can read the

article and discuss in small groups.
Exercise 2: Shipwreck situation

31. Thisis a classic case in ethics theory. Give the following information to the
students: Imagine that you are involved in a shipwreck situation - a ship has
started to sink in the middle of the ocean. Eleven people have jumped into a life-
boat that has been designed for a maximum of ten people only, and the life-boat
is also starting to sink. What should the passengers do? Throw one person
overboard and save ten lives? Or stick to the principle of "do not kill", which
means that everybody will drown? The lecturer can invite contributions from the
class and even take a vote, and then illustrate how different theoretical
approaches (e.g. utilitarianism and deontology) will lead to different solutions

that are both valid in terms of the particular approach.


https://www.mindtools.com/pages/article/newTED_85.htm
(https:/www.mindtools.com/pages/article/newTED_85.%20htm
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Lecturer guidelines

32. This exercise can be used in different contexts, either to precede a
presentation on ethical theories, or as an exercise in which students can apply
newly acquired knowledge about such theories. The most effective use is
probably to do the exercise before the ethical theories are discussed in detail.
This will lead to lively discussion and debate, and the lecturer can illustrate how
our decision-making processes can be explained by ethical theories. The lecturer
can then revisit the example afterwards with a more formal approach, by clearly

indicating what specific solutions the different theories will offer.
Exercise 3: Case study (Baby Theresa)

33.  This full case is included in The Elements of Moral Philosophy (Rachels

and Rachels, 2012). The following is a summary of the case:

(Summary: Baby Theresa was born in Florida (United States of America) in
1992 with anencephaly, one of the worst genetic disorders. Sometimes
referred to as "babies without brains", infants with this disease are born
without important parts of the brain and the top of the skull is also
missing. Most cases are detected during pregnancy and usually aborted.
About half of those not aborted are stillborn. In the United States, about
350 babies are born alive each year and usually die within days. Baby
Theresa was born alive. Her parents decided to donate her organs for
transplant. Her parents and her physicians agreed that the organs should
be removed while she was alive (thus causing her inevitable death to take
place sooner), but this was not allowed by Florida law. When she died
after nine days the organs had deteriorated too much and could not be

used.
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34. The lecturer facilitates a group discussion by posing one or more of the

following questions:
e How do we put a value on human life?

e What should one do when there is a conflict between the law and one's

own moral position about an issue?

e If you were in a position to make the final decision in this case, what

would it be and why?

35. As a variation, students could be asked to assume different roles, e.g.

parents, physicians and lawmakers, and have a class debate.
Exercise 4: Case study (emails exposed)

36. The case and questions, authored by Akshay Vyas, appear on the website
of the Markkula Center for Applied Ethics at the University of Santa Clara

(https://www.scu.edu/the-big-q/the-big-g-blog/emails-exposed.html).

37. Robert is on the baseball team at a small college in Texas. He's a high
profile player on the team, and as a result he has a lot of followers on Twitter
and a large network on Facebook. For this reason, the members of the athletic
board at his college think it's necessary to monitor his social media accounts. In
Texas, there is no law to prevent schools from requiring individuals to give up
their personal social media login and password information, so Robert is forced

to hand over his social media account information.

38.  University officials say that the intent of monitoring is to identify potential
compliance and behavioral issues early on, enabling athletic departments to
educate athletes on how to present themselves online. They regularly check

what Robert posts and flag certain postings with which they have issues.


https://www.scu.edu/the-big-q/the-big-q-blog/emails-exposed.html
https://www.scu.edu/the-big-q/the-big-q-blog/emails-exposed.html
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39. One day Robert tweets "Skipping class to break bad #schoolsucks
#bettercallsaul #breakingbad." Since Robert publicly admits to skipping class,
school officials flag the post and decide to also start monitoring Robert's email

account without informing him.

40. Since the school provides an email account as a service to its students and
faculty, it reserves the right to search its own system's stored data. According to
the college's student handbook, administrators may access student email
accounts in order to safeguard the system or "to ensure compliance with other
University rules." The policy does not mention whether or not account owners

have to be notified that their emails are searched.

41. When searching Robert’s email account, university officials find several
questionable emails between Robert and his tutor. It seems that Robert’s tutor
has been sending him all answers to homework assignments and quizzes. As a
result of the investigation, Robert is placed on athletic probation and his tutor is

fired.
Lecturer guidelines

42.  The lecturer facilitates a group discussion by posing one or more of the

following questions:

Should universities be allowed to monitor student email and social

media accounts? If so, under what circumstances?
e What crosses the line between campus safety and invasion of privacy?

e Are university rules regarding email and social media monitoring too

vague? If so, how can these rules be changed for more clarity?

e Should Robert have been punished for cheating in class if he did not

know his email was being monitored? What about his tutor?
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e As a variation, students could be asked to assume different roles, e.g.

Robert, his tutor, university officials, and have a class debate.

Exercise 5: Case study (The Parable of the Sadhu)

43.

The following summary is available here (https://b=hbr.org/1997/05/the-

parable-of-the-sadhu):

44,

In 1982, [Bowen McCoy] spent several months hiking through Nepal.
Midway through the difficult trek, as he and several others were preparing
to attain the highest point of their climb, they encountered the body of an
Indian holy man, or sadhu. Wearing little clothing and shivering in the
bitter cold, he was barely alive. McCoy and the other travelers - who
included individuals from Japan, New Zealand, and Switzerland, as well as
local Nepali guides and porters - immediately wrapped him in warm
clothing and gave him food and drink. A few members of the group broke
off to help move the sadhu down toward a village two days' journey away,
but they soon left him in order to continue their way up the slope. What
happened to the sadhu? In his retrospective commentary, McCoy notes
that he never learned the answer to that question. Instead, the sadhu's
story only raises more questions. On the Himalayan slope, a collection of
individuals was unprepared for a sudden dilemma. They all 'did their bit',
but the group was not organized enough to take ultimate responsibility for
a life. How, asks McCoy in a broader context, do we prepare our
organizations and institutions so they will respond appropriately to ethical

crises?

The full case study is available here(https://hbsp.harvard.edu/product/

97307-PDF-ENG?E=60513&R=97307-PDF-ENG&conversationld=806381).


https://hbr.org/1997/05/the-parable-of-the-sadhu
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45.  The lecturer facilitates a group discussion by posing one or more of the

following questions:
e Can you identify the ethical issues in this case?
e If you were in the position of the travelers, how would you respond?
e What is the relevance of this case in contemporary society?

Possible class structure

46. This section contains recommendations for a teaching sequence and
timing intended to achieve learning outcomes through a three-hour class. The
lecturer may wish to disregard or shorten some of the segments below in order
to give more time to other elements, including introduction, icebreakers,
conclusion or short breaks. The structure could also be adapted for shorter or

longer classes, given that the class durations vary across countries.
Conceptual analysis of integrity (15 minutes)

e The lecturer asks students to divide into groups of three or four, and to

provide their definition of integrity.
e A few groups provide feedback to the class.

e The lecturer shares a textbook definition of integrity (e.g. the one
provided in this Module), and discusses the differences and similarities

between this definition and the student suggestions.
Conceptual analysis of ethics (10 minutes)

e The lecturer asks students to divide into groups of three or four, to

reflect on their understandings of the concept of ethics, and together
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to synthesize their understandings into a short, clear and precise

formulation.

e A few groups provide feedback to the class, by sharing their ideas

about the nature of ethics.

e The lecturer shares a textbook definition of ethics, (e.g. the one
provided in this Module), and discusses the differences and similarities

between this definition and the student suggestions.
Class exercises (30 minutes)
e The lecturer selects one or more of the proposed exercises.
e Students get the opportunity to work in small groups.

e The lecturer selects a few random groups to provide feedback to the
class by sharing their views and findings, and concludes the discussion

with his / her own views on the exercises.
An introduction to ethical theories and major ethical philosophers (60 minutes)

e The lecturer presents the three major Western ethical theories and
philosophers (he or she can use the PowerPoint presentation provided

with this Module).

e The lecturer can use the slides as a point of departure and update

them based on his / her own material.
e The following are the main focus areas:
o Utilitarianism: morality depends on consequences
o Deontology: morality depends on conformity to moral principles

o Virtue: morality depends on the virtues of one's character.
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Discussion of ethical dilemmas in small groups (45 minutes)

Students break into small groups: for the first five minutes each
student works individually by writing down an example of an ethical
dilemma that he / she has faced in their own personal environment.
For the next 20 minutes the students get the opportunity to share their
dilemmas in the small group - this is not compulsory and not everyone
has to share. Students are requested to respect privacy issues and to
acknowledge the stress that might be involved when sharing something

very personal.

The final 20 minutes are spent on feedback from the groups: again - on
an entirely voluntary basis - groups are invited to share one example
with the class as a whole. The lecturer uses the board or a flip-chart to
capture keywords from the example, leads discussion and wraps up

with his / her own views on the examples that have been shared.

Plenary discussion (20 minutes)

The lecturer re-caps the main points from the class and explains the links
with other modules from the E4J University Module Series on Integrity and

Ethics (/e4j/tertiary/integrity-ethics.html).

Core reading

47.

This section provides a list of (mostly) open access materials that the

lecturer could ask the students to read before taking a class based on this

Module.

Deigh, John (2010). An /ntroduction to Ethics (http://www.cambridge.
org/at/academic/subjects/philosophy/ethics/introduction-ethics?format=

PB&isbn=9780521775977#]YFWRR4utxRSvqzF.97). Cambridge: Cambridge
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University Press. » Chapter one of this introductory text is available as
an open access text.

e Internet Encyclopedia of Philosophy (http://www.iep.utm.edu/ethics/#H2)
(section on ethics, more specifically subsection on normative ethics) »
The Internet Encyclopeadia of Philosophy is an open access resource
that provides peer-reviewed scholarly information on all aspects of
philosophy. Articles are targeted at advanced undergraduates in
philosophy as well as those who are not working in the field covered by
the articles. The relevant section gives an overview of virtue theories,
duty theories and consequentialist theories.

e The Stanford Encyclopedia of Philosophy (https://plato.stanford.edu). »
Since 1995, the Stanford Encyclopedia of Philosophy has been an open
access resource that provides detailed information on philosophical
topics, maintained and updated by either an expert or a group of
experts. The entry that traces the history of early Greek philosophy,
with specific reference to concepts such as virtue, happiness and the
soul is available here (https://plato.stanford.edu/ archives/fall2014/

entries/ethics-ancient/).
Advanced reading

48. The following readings are recommended for students interested in
exploring the topics of this Module in more detail, and for lecturers teaching the

Module:

e Annas, Julia (1995). The Morality of Happiness (https://global.oup.
com/academic/product/the-morality-of-happiness-9780195096521?cc=
us&lang=en&). Oxford: Oxford University Press.» An overview of

ancient ethical philosophy by this prominent female scholar.


Internet%20Encyclopedia%20of%20Philosophy
http://www.iep.utm.edu/ethics/#H2
https://plato.stanford.edu/
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(https:/plato.stanford.edu/%20archives/fall2014/%20entries/ethics-ancient/
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The%20Morality%20of%20Happiness%20(https:/global.oup.%20com/academic/product/the-morality-of-happiness-9780195096521?cc=%20us&lang=en&).
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Blackburn, Simon (2001). £thics: A Very Short Introduction. Oxford:
Oxford University Press. » This is an accessible and short book on the
topic of ethics that can be read in a couple of hours - an ideal

introduction to the topic.

Blackburn, Simon (2002). Being Good (https://global.oup.com/ushe/
product/being-good-9780192853776?cc=us&lang=en&). Oxford: Oxford
University Press. » A little bit more comprehensive that his very short
introduction (see above), this text traces various aspects of ethics with

examples from history, politics, religion and everyday life.

Gurzawska, Agata (2015). /nstitutional Integrity (http://satoriproject.
eu/media/l.e-Institutional-Integrity.pdf). » This work examines
different aspects of integrity, with specific reference to the distinction

between individual and institutional integrity.

Kreeft, Peter (1983). The Unaborted Socrates (https://www.ivpress.
com/the-unaborted-socrates). Illinois: InterVarsity Press. » This text
examines the ethical issues around abortion. It imagines what would
happen if Socrates would re-appear in modern Athens, and presents a

dialogue between a doctor, a philosopher and a psychologist.

Macintyre, Alasdair (2002). A Short History of Ethics (https://www.
routledge.com/A-Short-History-of-Ethics-A-History-of-Moral-Philosophy-
from-the-Homeric/Maclntyre/p/book/9780415287494). London: Routledge
Classics.  » This work, written by one of the most important
contemporary ethicists and philosophers, is challenging but rewarding.

There is a specific emphasis on the historical context.


Being%20Good%20(https:/global.oup.com/ushe/%20product/being-good-9780192853776?cc=us&lang=en&).
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Norman, Richard (1998). The Moral Philosophers (https://
global.oup.com/academic/product/the-moral-philosophers-978019
8752165?cc=us &lang=en&). Oxford: Oxford University Press. » This
very accessible book provides an introduction to ethics by looking
at the contributions of major Western philosophers, including
ancient (Plato and Aristotle) and modern (Hume, Kant, Mill and

Hegel) contributions.

Rachels, James and Stuart Rachels (2012). The Elements of Moral
Philosophy (https://www.mheducation.co.uk/9780077147983-emea-
the-elements-of-moral-philosophy-7e). New York: McGraw-Hill. » A
classic text book for undergraduate classes. See especially: Chapters

1,6,7,8,9, 10, 12.

Robinson, Dave and Chris Garratt (1997). £thics for Beginners.
Cambridge: Icon Books. » This introductory book introduces
complex ethical dilemmas across a wide spectrum, including topics
such as individual choice, genocide, free markets and genetic

engineering. The style is informal with frequent use of cartoons.

Singer, Peter (2011). Practical Ethics (http://assets.cambridge.org/
97805218/81418/frontmatter/9780521881418_frontmatter.pdf).

Cambridge: Cambridge University Press. » A classic introduction to
applied ethics, with topics ranging from luxury items and terrorism
to euthanasia and the natural environment. The preface is available

online.

Stewart, Noel (2009). Ethics: An Introduction to Moral Philosophy.
Cambridge: Polity Press. » This is a very accessible text with

sections on normative ethics, practical ethics and meta-ethics.


(https:/%20global.oup.com/academic/product/the-moral-philosophers-978019%208752165?cc=us%20&lang=en&
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(https:/www.mheducation.co.uk/9780077147983-emea-the-elements-of-moral-philosophy-7e
(http:/assets.cambridge.org/%2097805218/81418/frontmatter/9780521881418_frontmatter.pdf
(http:/assets.cambridge.org/%2097805218/81418/frontmatter/9780521881418_frontmatter.pdf
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Student assessment

49. This section provides a suggestion for a post-class assignment for the
purpose of assessing student understanding of the Module. Suggestions for pre-

class or in-class assignments are provided in the Exercises section.

50. The following assignment is proposed to be completed within two weeks

after the Module:

Select a media article that addresses an issue related to integrity and/ or
ethics. Examples might include migration, inequality or privacy, or any
topic that would be deemed appropriate and relevant within the specific
context. Describe the issue in your own words and clearly demonstrate
what the relevant integrity / ethical issues are. Select an ethical theory
(e.g. utilitarianism or deontology) and apply this theory to the issue in
order to identify a preferred way to guide decision-making. Maximum

length: 1,500 words.
Additional teaching tools

51.  This section includes links to relevant teaching aides such as PowerPoint
slides, video material and case studies, that could help the lecturer teach the
issues covered by the Module. Lecturers can adapt the slides and other resources

to their needs.
PowerPoint presentation

e Presentation on Module 1: Introduction and Conceptual Framework

(/documents/e4j/powerpoints/M1_Integrity_and_Ethics_PPT_20181001

.pptx)


https://www.unodc.org/documents/e4j/powerpoints/M1_Integrity_and_Ethics_PPT_20181001.pptx
(https:/www.unodc.org/documents/e4j/powerpoints/M1_Integrity_and%20Ethics%20PPT%2020181001.pptx
(https:/www.unodc.org/documents/e4j/powerpoints/M1_Integrity_and%20Ethics%20PPT%2020181001.pptx

QO

Video material

Richard, T. Thomas Hobbes and John Locke: Two Philosophers
Compared (https://www.youtube.com/watch?v=N2LVcu01QEU) (for more

advanced students only).

The Significance of Ethics and Ethics Education in Daily Life (https://

www.youtube.com/watch?v=_8juebyo_z4).

Shefali Roy on compliance and ethics (and why ethics matter) (https://

www.youtube.com/watch?v=yesE4mcv4CM).

Chris Robichaux (Harvard) on the use of Dungeons & Dragons (and
other innovative means) of teaching ethics (https://www.youtube.

com/watch?v=gn_d0oHYVCw).

Morals Defined. A very brief animated video to define morals, produced
by the University of Texas McCombs School of Business

(https://www.youtube.com/watch?v=0JXP63lvOeA).

Ethics Defined. A very brief animated video to define ethics, produced
by the University of Texas McCombs School of Business (https://www.

youtube.com/watch?v=rNiNb9rfC64).

The Moral Side of Murder (https://www.youtube.com/watch?v=kBdfcR -
8hEY). This is a one-hour lecture that introduces some of the
fundamental ways to think about ethics and ethical decision-making. It
forms part of the famous course on justice presented by Prof Michael

Sandel of Harvard University.

Case studies

"The Parable of the Sadhu" (https://hbr.org/1997/05/the-parable-of-

the-sadhu). Summary available online.


https://www.youtube.com/watch?v=N2LVcu01QEU
https://www.youtube.com/watch?v=N2LVcu01QEU
(https:/www.youtube.com/watch?v=N2LVcu01QEU
https://www.youtube.com/watch?v=_8juebyo_Z4
https://www.youtube.com/watch?v=yesE4mcv4CM
https://www.youtube.com/watch?v=gn_d0oHYVCw
https://www.youtube.com/watch?v=gn_d0oHYVCw
https://www.youtube.com/watch?v=oJXP63lvOeA
https://www.youtube.com/watch?v=oJXP63lvOeA
https://www.youtube.com/watch?v=oJXP63lvOeA
https://www.youtube.com/watch?v=rNiNb9rfC64
https://www.youtube.com/watch?v=rNiNb9rfC64
https://www.youtube.com/watch?v=kBdfcR-8hEY
https://www.youtube.com/watch?v=kBdfcR%20-8hEY
https://www.youtube.com/watch?v=kBdfcR%20-8hEY
https://hbr.org/1997/05/the-parable-of-the-sadhu
https://hbr.org/1997/05/the-parable-of-the-sadhu
https://hbr.org/1997/05/the-parable-of-the-sadhu
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e Engineering case studies (http://www.engineering.com/Library/Articles
Page/tabid/85/articleType/CategoryView/categoryld/7/Ethics-Case-

Studies.aspx).

e Ethics in the professions (http://ethics.iit.edu/eb/REGIONAL_ETHICS_

BOWL_CASES_2015).

e General applied ethics case studies (https://www.scu.edu/ethics/

ethics-resources/ethics-cases/).
e Journalism case studies (http://www.spj.org/ethicscasestudies.asp).

e Variation on the trolley case, applied to driverless cars (https://www.
scientificamerican.com/article/driverless-cars-will-face-moral-
dilemmas/). Also see here (https://www.bbc.com/news/technology-

45991093).
Guidelines to develop a stand-alone course

52. This Module provides an outline for a three-hour class, but there is
potential to develop its topics further into a stand-alone course. The scope and
structure of such a course will be determined by the specific needs of each
context, but a possible structure is presented here as a suggestion. It is based on

the textbook of Rachels & Rachels (2012).

Session Topic Brief description

1 Introduction Dealing with ethical dilemmas and introducing
the concept of integrity

2 Substantive Distinction between substantive and meta-
versus meta- ethics
ethics



http://www.engineering.com/Library/ArticlesPage/tabid/85/articleType/CategoryView/categoryId/7/Ethics-Case-Studies.aspx
http://www.engineering.com/Library/Articles%20Page/tabid/85/articleType/CategoryView/categoryId/7/Ethics-Case-Studies.aspx
http://www.engineering.com/Library/Articles%20Page/tabid/85/articleType/CategoryView/categoryId/7/Ethics-Case-Studies.aspx
http://www.engineering.com/Library/Articles%20Page/tabid/85/articleType/CategoryView/categoryId/7/Ethics-Case-Studies.aspx
http://ethics.iit.edu/eb/REGIONAL_ETHICS_BOWL_CASES_2015
http://ethics.iit.edu/eb/REGIONAL_ETHICS_%20BOWL_CASES_2015
http://ethics.iit.edu/eb/REGIONAL_ETHICS_%20BOWL_CASES_2015
https://www.scu.edu/ethics/ethics-resources/ethics-cases/
https://www.scu.edu/ethics/%20ethics-resources/ethics-cases/
https://www.scu.edu/ethics/%20ethics-resources/ethics-cases/
http://www.spj.org/ethicscasestudies.asp
http://www.spj.org/ethicscasestudies.asp
https://www.scientificamerican.com/article/driverless-cars-will-face-moral-dilemmas/
https://www.bbc.com/news/technology-45991093
https://www.bbc.com/news/technology-45991093
https://www.bbc.com/news/technology-45991093
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Session Topic Brief description
3 Cultural Dealing with the issue of different cultures and
relativism different moral codes
4 Subjectivism Subjectivism, emotivism and reason
and egoism
5 Social contract Hobbes, the prisoner's dilemma
theory
6 Utilitarianism Overview of theory and main philosophers,
with examples of application to specific cases
7 Deontology Overview of theory and main philosophers,
with examples of application to specific cases
8 Virtue ethics Overview of theory and main philosophers,

with examples of application to specific cases
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Introduction

1. This Module explores the existence of universal human values, which are
those things or behaviours that we believe should be privileged and promoted in
the lives of all human beings. A value is one of our most important and enduring
beliefs, whether that be about a thing or a behaviour. Even though some values
may be universal, they often arise from particular reliGgious, social and political
contexts. To understand this, students will examine one of the "universal values"
within the United Nations system, i.e. human rights. Students will be introduced
to the formation of the Universal Declaration of Human Rights (UDHR) and
understand how it originated from debates among a multicultural group of
individual philosophers, diplomats, and politicians. Students will undertake an
active learning exercise to create a Universal Declaration of Human Values

(UDHYV) to reinforce these ideas.

2. The Module is a resource for lecturers. It provides an outline for a three-
hour class but can be used for shorter or longer sessions, or extended into a full-
fledged course (see: Guidelines to develop a stand-alone course) (/e4j/integrity-

ethics/module-2/guidelines-stand-alone-course.html).
3. Learning outcomes

e Understand the ideas of values, ethics, and morality in a multicultural

context

e Understand how universal values can be uncovered by different means,
including scientific investigation, historical research, or public debate

and deliberation (what some philosophers call a dialectic method)

e Understand and discuss the idea of moral relativism and the challenges

it poses to universal values


https://www.unodc.org/e4j/integrity-ethics/module-2/guidelines-stand-alone-course.html
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e Critically assess the relationship between theory and practice in the

formulation of values

e Understand that values arise from lived experiences, but need to be

justified to others
e Understand the role of deliberation and debate in framing such values

e Understand how to create an actionable document through such a

process
Key issues
4, This Module explores the existence of universal human values. Everyone

has a set of values that arise from their family, social, cultural, religious, and
political contexts, some of which correspond to more "global" and "universal"
frameworks. The Module encourages students to articulate their values and put
them into conversation with values from other contexts. The overarching goal is
to demonstrate that it is possible to articulate universal values and yet to
recognize that such standards are always open to contestation. One of the goals
of this Module is to highlight this tension between the universal nature of values,
ethics and morality and the particular contexts that create those values, ethics,
and morals. Important themes to be addressed include ethics, morality, values,

relativism, rights, and responsibilities.

5. The term "value" means something that an individual or community
believes has a worth that merits it being pursued, promoted, or privileged. This
can be a thing (money, food, art), a state of mind (peace, security, certainty) or a
behaviour that results from those things or states of mind (protecting innocents,

telling the truth, being creative).

6. A value is not the same as a desire. To desire something means wanting a

thing without much reflection on it; that is, a desire might come from an instinct,
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urge, or physical need. A value may originate in a desire or a series of desires,
but a value arises after reflection on whether or not the thing | desire is good.
Philosophers focus on how we get from our desires to our values often by
focusing on the word good. One philosopher, G. E. Moore (1873-1958), argued
that the word "good" cannot really be defined because there is no standard
against which we can discover what goodness means. He called this inability to
define evaluative terms "the naturalistic fallacy" because it assumes that there is
something in nature or in reality that evaluative terms can match. He argued that
good was a non-naturalistic quality, because it cannot be verified by science

(Baldwin, 2010).

7. Every individual will value certain things, states of minds or behaviours as
these relate to his or her upbringing and social context. Every community will
privilege certain things, states and behaviours as a result of its geographical
location, historical trajectory, or ideational background. To claim that there are
universal values, however, means seeking to uncover something that applies
across all persons and communities as a result of their very humanity. Such
universal values might be derived from scientific investigation, social science
testing, or philosophical reflection. They might also arise from more nefarious
methods, such as imperial practices, ideological and religious proselytizing, or
economic exploitation. To explore universal values, then, requires attention not
only to the values themselves but the ways in which they have appeared in the

current global order.

8. Values are the subject of ethical investigation. Sometimes the terms ethics,
morality and values are conflated into one subject. In English, it is common to
use these terms interchangeably, but philosophers distinguish them in the
following way. Values and morals are closely related, though morals and

morality, according to most philosphers, result from rationality, while values
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might arise from social contexts, emotional dispositions, or rationality. As noted
above, a value is different from a simple desire, for the former is something that
we want after some reflection upon whether it is actually a good thing. Ethics, on
the other hand, is the study of morals, including their origins, their uses, their

justifications, and their relationships.

9. There have been efforts to articulate universal human values. Professor
Hans Kung, a Catholic theologian who teaches at the University of Tubingen in
Germany, helped to create a Parliament of World Religions which issued
a Declaration Toward a Global Ethic (https://parliamentofreligions.org/pwr_
resources/_includes/FCKcontent/File/TowardsAGlobalEthic.pdf). The Hindu spiritual
leader Sri Sri Ravi Shankar also issued a Universal Declaration of Human Values
(http://www.iahv.org/us-en/wp-content/themes/IAHV/PDF/Universal-Declaration-
of-Human-Values.pdf). Both of these documents emphasize values, and overlap
in many important ways. How can we find universal values? There are many
ways to investigate the existence of such values. Those approaches can perhaps
be organized into three broad categories: scientific, historical, and dialectic.
These categories can be represented by three different philosophers: Aristotle,

Mencius, and JUrgen Habermas.

10.  Aristotle (384-322 B.C.) is considered one of the three great philosophers
of Ancient Greece. From Macedonia, he moved to Athens as a young man where
he became a student of Plato, another great philosopher (428-348 B.C.), who
himself was a student of Socrates (470-399 B.C.), perhaps the greatest Greek
philosopher of antiquity. Socrates did not write anything down, but interrogated
the people of Athens about what they valued. In those interrogations, he would
often raise more questions than answers, pointing out how established traditions

do not really reflect what is good for the human person.


https://parliamentofreligions.org/pwr_resources/_includes/FCKcontent/File/TowardsAGlobalEthic.pdf
https://parliamentofreligions.org/pwr_%20resources/_includes/FCKcontent/File/TowardsAGlobalEthic.pdf
https://parliamentofreligions.org/pwr_%20resources/_includes/FCKcontent/File/TowardsAGlobalEthic.pdf
Universal%20Declaration%20of%20Human%20Values
(http:/www.iahv.org/us-en/wp-content/themes/IAHV/PDF/Universal-Declaration-%20of-Human-Values.pdf
(http:/www.iahv.org/us-en/wp-content/themes/IAHV/PDF/Universal-Declaration-%20of-Human-Values.pdf
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11.  Plato, who wrote many dialogues using the person of Socrates as his main
character, argued that ethics and values should be understood through the idea
of virtues, or the standard of excellence within particular activities as a guide for
how to act. For example, being a good captain means ensuring that a ship does
not crash, that its goods and people arrive safely at port, and that a ship remains
seaworthy. When it comes to universal values, however, we are talking about

what it means to be not just a good pilot but a good human being,.

12.  Aristotle took Plato's main idea about the virtues and tried to ground it in
empirical observations; hence, he took a scientific approach to finding out what
is good and what is a universal value. Aristotle did this by comparing people to
other non-human animals and comparing different political communities. So, for
Aristotle, to understand the virtue of the human person means looking for those

activities which the best people do and which make them happy.

13.  He argued that there are two activities that differentiate human beings
from all other animals: humans think and humans live in political communities.
We do know that other animals have some ability for critical reflection, such as
other primates and dolphins. And, we know that some other animals live in what
look like organized political communities, such as primates, dolphins, and even
ants. But no other animals use language, giving humans the ability to reflect
critically on what they are thinking and doing. The Greek word /ogos means both
language and reason, and it is that word that provides Aristotle the key to finding
the good and value for the human person. Humans are defined by the
combination of these two sets of activities. Aristotle concluded that the best
possible person is one who engages in two types of activity: critical reflection
and political activity. He called the first set of activities the intellectual virtues

and the second set of activities the practical virtues.
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14.  Aristotle believed that people need to be educated into the virtues.
Individuals might desire many things which they believe will make them happy,
such as wealth, food, drink, sex, or power. Each of these is important, according
to Aristotle, but all of them, on reflection, need to be enjoyed in moderation in
order to become truly valued. Only by using our rationality for thinking and
creating a community in which thinking is encouraged, and in which education is

valued, can universal values flourish (Shields, 2016).

15. A second approach to discovering universal values is to focus on history
and tradition. The Chinese philosopher Mencius (372-289 B.C.) lived at roughly
the same time as Aristotle. Just as Aristotle was a student of Plato who studied
under Socrates, so Mencius was a disciple of the great Chinese philosopher,
Confucius (551- 479 B.C.). Some believe that Mencius studied under the
grandson of Confucius, though this is disputed. Mencius is sometimes called the
"second great Confucian scholar", as he developed and improved upon the ideas

of Confucius in important ways.

16.  Confucius, perhaps the most famous Chinese philosopher, argued for a
moral theory based on virtues. One virtue in particular was the most
important; ren, or benevolence to others. But this compassion was not directed
at all people, but rather to those within certain social systems, beginning with
the family. This means that being a good person means understanding one's
place in society and understanding the traditions and rules that arise from that
place. A central principle of Confucius is respect for one's elders, a respect that
would then radiate outward to respect for the leaders of a society. These

relationships are the focus of Confucian ethical and political thought.

17.  Like Aristotle's Greece, the culture in which Mencius lived had well-
developed social, cultural and political structures. Ancient China was a

flourishing political system, though not without its problems. Indeed, Mencius
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lived during what is sometimes called the "warring states" period in Chinese
history when dynastic and political conflict was rife. Like Aristotle, Mencius was
born in one place (modern day Zhoucheng, a city in eastern China) and moved
about, serving for a time as a government official in Qi. In this role, he advised
the government on their invasion of another province, Yan, which they
undertook, though Mencius resigned from his role because the ruler would not

implement changes he advocated.

18. Mencius adapted the teachings of Confucius, proposing four virtues:
benevolence, righteousness, propriety, and wisdom. Together, these virtues
expand upon Confucius' central one of benevolence, resulting in a fuller and
more comprehensive moral theory. But, like Confucius, Mencius believed that the
family and the society provide the basis for these virtues. To find these virtues,
one needs to understand one's place in a society and one's respect for tradition.
Mencius argued that benevolence was most important, but he also believed that
cultivating wisdom to know just how to orient that benevolence was important
as well. Because of this, he placed a great deal of emphasis on education, as did

Aristotle (Van Norden, 2017).

19. There are some parallels with Aristotle in terms of what counts as values
but also some important differences. Both Aristotle and Mencius see critical
reflection on human life to be central; for Aristotle this translates into the
intellectual virtues, and for Mencius this translates into the virtue of wisdom.
They differ, however, in how they see the importance of politics. For Aristotle, the
practical virtues mean cultivating a life in which one can participate directly in
politics; this perhaps arises from the fact that Aristotle lived in Ancient Greece
which was a democracy. Mencius does not place as much emphasis on all
humans being political actors, though he himself certainly participated in

politics. Rather, because of the social and political contexts of his world,
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Mencius, like Confucius, placed more emphasis on respecting one's elders and
rulers and recognizing one's place in society and the family. Both, though,

believed that the human person flourishes when educated.

20. Comparing these two philosophers, we can see how we might come to the
same conclusions about universal values (the value of education and wisdom)
and yet disagree about others (the value of participating directly in politics or
being ruled by wise rulers). We can also see how the methods of the two
philosophers differ in coming to their conclusions; Aristotle sought to observe the
natural world to come to his conclusions while Mencius observed the social
context to come to his conclusions. There are other philosophers from different
cultures who come to similar conclusions. For instance, the Arab philosopher, al-
Farabi (872-951) came to similar conclusions as Aristotle concerning the

relationship of the natural world to ethics.

21. In today's interconnected world, there is another way of seeking to find
universal values, which we might call the dialectic. This method involves
engaging in debate and dialogue with others who come from different
perspectives in order to come to some consensus about what we all agree upon.
One modern day philosopher who advocates for this approach is the German
Jurgen Habermas (1929-). In his early life, Habermas was a Marxist thinker, but
he moved away from strict Marxism to embrace a more nuanced critical theory.
His association with a group of philosphers living in Frankfurt led him to be
associated with the Frankfurt School, which sought to combine critical reflection

on social and economic matters with an appreciation for democratic principles.

22. Habermas proposed what he called "an ideal speech situation" as a way
to capture how ethical and political dialogue took place. This is an imagined
approach to dialoguing about complex issues in which all persons are equally

able to discuss and debate their positions. The goal of such a situation is to find
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some consensus by which the community can advance its ideas and values.
Habermas has written about how modern democracies can capture this
approach through combining the roles of legislators and judges; the legislatures
provide a space to debate making laws while judiciaries provide a space for
debate about legal disagreement. He has also argued that the European Union
provides an example of how an international order might be designed that will
lead states and their peoples to peacefully interact in order to advance certain

values.

23.  This method differs from both the scientific and the historical. Rather than
relying on abstract scientific observation or respect for historical traditions, the
dialectic approach points to the creation of spaces in which disagremeents and
differing political views can be aired in order to reach some consensus.
Underlying it is the presumption that universal values do exist, but that they can
only come about through finding the space to debate differences. Furthermore,
there is the need to continually recreate those spaces to ensure that future

disagreements can be resolved (Bohman and Reig, 2017).

24.  One example of how the consensus model might work can be found in the
way in which the Universal Declaration of Human Rights (UDHR) was created.
Rights are not the same as values, for they express a particular normative ideal
that arose out of liberalism. Underlying the UDHR, however, are important
values, such as the values of human security, free speech, and equality. These
values could be expressed in language other than rights, but they do represent

something close to a body of universal values.

25. More importantly, the process by which the UDHR came into existence
mirrors the consensus model described above. The UDHR was proclaimed by the
United Nations General Assembly in Paris on 10 December 1948. The idea for

such a document was proposed in the General Assembly in 1946. The United
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Nations Economic and Social Council (ECOSOC), one of the six main organs of
the United Nations established by the United Nations Charter in 1946, was tasked
with developing the document, and to do this it created a drafting committee
chaired by Eleanor Roosevelt. The drafting committee included individuals from
around the world, representing very different political, religious and ideological
beliefs. The drafting efforts were aided by an international commission organized
by the United Nations Educational, Scientific and Cultural Organization
(UNESCO), which published a book compiling 20 essays on whether or not there
existed any shared rights authored by intellectual leaders from around the world.
The book included contributions from some of the most famous religious and
philosophical figures of the day, including Mahatma Gandhi. As one of the
contributors, the French Catholic philosopher Jacques Maritain, said about the

deliberations of the Commission:

It is related that at one of the meetings of a UNESCO National Commission
where Human Rights were being discussed, someone expressed
astonishment that certain champions of violently opposed ideologies had
agreed on a list of those rights. Yes, they said, we agree about the rights,
but on condition that no one asks us why. That "why" is where the

argument begins. (Ackerly, 2017, p.135)

26. The UDHR is not a long document, with a preamble and 30 articles. The
Declaration is not legally binding, though it did inform the language of the two
binding covenants on human rights which came into existence in the 1960s and
have been signed by almost every country in the world. The Declaration focuses
on rights but it also emphasizes the importance of dignity and the value of the
individual person. Today, the United Nations Office of the High Commissioner for

Human Rights (UNHCR) has made the promotion of the Universal Declaration of
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Human Rights a central element of its work (see the video here)

(https://www.youtube.com/watch?v=5RR4VXNX3jA).

27.  Again, rights are not the same as values. But what this shows us is that it
is possible to find some consensus on broad human values, in this case

expressed in terms of rights.

28. The Module will require students to consider the Universal Declaration of
Human Rights in relation to their own experiences, while also giving them the
context of the document, its applications today, and its relationship to wider
issues concerning universal values. The Module will also encourage students to
critique the UDHR in the way it gives rights greater importance than
responsibilities, leaves out important questions of sexuality and the environment,
and may not reflect the lived experiences of all people around the world. In
addition, by focusing on the drafting of the UDHR, and the role of individuals
from around the world, students can identify, assess and put into practice
universal values that transcend their particular national, cultural, and religious

traditions.

29. The Module will enable students to see the relationship between universal
human values and concrete social and political realities. Debates about such
values often take place without considering how they apply in real life decision
making. While theoretical analysis and understanding is good as a starting point,
it can prevent students from appreciating how they can engage in practices that
promote values. Students will have a chance to understand how coming to
agreement about values requires engaging in deliberation and compromise, an
activity that some would regard as a fundamentally political exercise. There is a
two way street here, in which practice informs values and values inform

practices. Using the UDHR as a way to think about this intersection of practice


https://www.youtube.com/watch?v=5RR4VXNX3jA
https://www.youtube.com/watch?v=5RR4VXNX3jA
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and value creation provides students with a more hands-on understanding of

universal values as the result of particular contexts.

30. The Module will begin with the lecturer defining some of the terms that

will be used throughout the discussion.

31. Based on this theoretical discussion, students then undertake a
simulation, this one a more fictional one in which they are asked to create a
Universal Declaration of Human Values. In this simulation, they act as
representatives of different traditions and seek to create a document like the
UDHR. In so doing, they should also think about how values differ from rights

(something discussed in the lecture and discussion prior to this).

32. The final section of the Module sums up what was learned and connects it

to the wider issue of values.
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archives/spr2017/entries/mencius/). The Stanford Encyclopedia of
Philosophy. Edward N. Zalta, ed.

Exercises

33. This section contains suggestions for in-class and pre-class educational
exercises, while a post-class assignment for assessing student understanding of

the Module is suggested in a separate section.

34. The exercises in this section are most appropriate for classes of up to 50
students, where students can be easily organized into small groups in which they
discuss cases or conduct activities before group representatives provide feedback
to the entire class. Although it is possible to have the same small group structure
in large classes comprising a few hundred students, it is more challenging and
the lecturer might wish to adapt facilitation techniques to ensure sufficient time
for group discussions as well as providing feedback to the entire class. The
easiest way to deal with the requirement for small group discussion in a large
class is to ask students to discuss the issues with the four or five students sitting
close to them. Given time limitations, not all groups will be able to provide
feedback in each exercise. It is recommended that the lecturer makes random
selections and tries to ensure that all groups get the opportunity to provide

feedback at least once during the session.

35. If time permits, the lecturer could facilitate a discussion in plenary after

each group has provided feedback.

36. All exercises in this section are appropriate for both graduate and
undergraduate students. However, as students’ prior knowledge and exposure to

these issues vary widely, decisions about appropriateness of exercises should be


https://plato.stanford.edu/archives/spr2017/entries/mencius/
(https:/plato.stanford.edu/%20archives/spr2017/entries/mencius/
(https:/plato.stanford.edu/%20archives/spr2017/entries/mencius/
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based on their educational and social context. The lecturer is encouraged to

relate and connect each exercise to the key issues of the Module.
Exercise 1: Performance: Enacting universal values

37. Ask the students to read this speech (https://www.un.org/press/en/

2003/sgsm9076.doc.htm)by former United Nations Secretary General Kofi Annan:

38. The speech was given at the University of Tubingen, Germany in honour of
Professor Hans Kung, the Catholic theologian who helped drafted the Declaration
Toward a Global Ethic (see section on Key Issues (http://www.unodc.org/e4j/
en/integrity-ethics/module-2/key-issues.html#/module2keyissues)).  United
Nations Secretary General Annan argues in this document that Kung's ideas
about universal values are captured in the United Nations Charter, Universal
Declaration of Human Rights, and other United Nations activities. He argues
further that those values need to be defended by all people and should not be a

point of division between peoples.
Lecturer guidelines

39. Five values mentioned in the speech are: peace, freedom, social progress,
equal rights, and human dignity. Create five teams of students and assign one of
the values to each team. Each team must then write a short performance in
which they act out their value. Each play should be 2-3 minutes long, and
students should be allowed 15-30 minutes to develop it. The plays can be based
on real life events or fictional scenarios. If they cannot finish the task in the time

allotted, encourage them to develop this further outside of the classroom.
Exercise 2: Simulation: Creating a Universal Declaration of Human Values

40. In this exercise, students are asked to create a Universal Declaration of
Human Values (UDHV). This is modelled on the Universal Declaration of Human

Rights (UDHR), though its focus is on values rather than rights. Students will be


this%20speech
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organized into groups of at least five and no more than eight to create a 10-15

article declaration.
Lecturer guidelines

41.  Students should have read the UDHR along with selections from the edited
volume from UNESCO, " Human rights: comments and interpretations" (http://
unesdoc.unesco.org/ark:/images/0015/001550/155042eb.pdf) (UNESCO/PHS/3). They
will have listened to two 15-minute lectures on universal values and the UDHR,

along with discussing their own ideas about values and ethics.

42.  Students should be reminded that they are doing something different from
what the drafters of the UDHR did, since they are focusing on values rather than
rights. This might provide an opportunity for the lecturer to discuss the
differences between rights and values. The idea of the exercise is to use the same

format as the UDHR and try to create a document which they can all agree to.

43.  Students should be divided into groups of 5-8 students each. They have 45
minutes to complete the assignment. On the screen or board, the lecturer should

post the following questions:
e What do you value?
e How can what you value be turned into a rule of behaviour?

e What areas of life are most important to delimit in such a document,

i.e., politics, law, economics, society, family, etc.?

44. The lecturer should encourage students to use the first 15 minutes to
discuss these questions and have a rapporteur write down some of their
answers. After this, the lecturer should intervene and suggest that they start
working toward a document of no more than 15 articles. This can be written in a

formal language (similar to what they have read in United Nations documents)


http://unesdoc.unesco.org/images/0015/001550/155042eb.pdf
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or in a language with which they are more comfortable. This should take them

the next 30 minutes.

45. The last 15 minutes should be set aside for students to read out their
answers and then have some summary discussion by the class and lecturer. The
differences between values and rights should again be emphasized. This exercise
works for large and small classes as it suggests students should be broken up

into groups for the exercise.

46. By the end of the exercise, each group should have produced a 10-15
article declaration. These should be typed up at the end of the Module and put
onto a shared drive which all students can access. Students should then be

asked to read through and reflect upon the different outcomes.
Possible class structure

47. This section contains recommendations for a teaching sequence and
timing intended to achieve learning outcomes through a three-hour class. The
lecturer may wish to disregard or shorten some of the segments below in order
to give more time to other elements, including introduction, icebreakers,
conclusion or short breaks. The structure could also be adapted for shorter or

longer classes, given that the class durations vary across countries.
Universal Values: Definitions (45 minutes)

e Lecturer gives PowerPoint presentation (PPT) on universal values (15
minutes) [see PPT 1 in Additional Teaching Tools section (http://www.
unodc.org/e4j/en/integrity-ethics/module-2/additional-teaching-tools.
html)]. Alternatively, lecturer can provide his/her own explanation of

universal values, drawing on background provided above.
e Discussion about values (questions on last slide of PPT) (15 minutes)

o Ask the four questions listed and write answers on screen.


http://www.unodc.org/e4j/en/integrity-ethics/module-2/additional-teaching-tools.html
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o See if it is possible to group answers about students' values into

categories.

o Be sure to conclude discussion with a reminder of what was
discussed by lecturer but also emphasize what students discussed

and that their values are to be taken seriously.

Universal Declaration on Human Rights (UDHR) (45 minutes)

Watch this video (https://www.youtube.com/watch?v=5RR4VXNX3jA)
from the United Nations High Commissioner for Human Rights on the

Universal Declaration of Human Rights.

Lecturer gives PPT on UDHR (15 minutes) [see PPT 2 in Additional
Teaching Tools section (http://www.unodc.org/e4j/en/integrity-
ethics/module-2/additional-teaching-tools.html]. Alternatively, lecturer
can provide his/her own explanation of universal values, drawing on

background provided above.

Discussion about the difference between values and rights (question on

last slide of PPT):
o What is a right? How does it compare to a value?
o Does the UDHR represent any values? Are these values universal?

o What are the possible negative elements of rights? Do they unite or

separate people?

o Would a Universal Declaration of Human Values function better than

the UDHR?
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Enacting universal values (45 minutes)

e Student activity of performing universal values [see performance
description in Exercises section (http://www.unodc.org/e4j/integrity-

ethics/module-2/exercises.html#module2exercisel)].
Universal Declaration of Human Values (45 minutes)

e Student activity to create a Universal Declaration of Human Values
(UDHV) [see simulation description in Exercises section (http://www.
unodc.org/e4j/integrity-ethics/module-2/exercises.html#module2

exercise2)].
Summary (10 minutes)
e Spend time discussing the exercises and what was learned from them.

e Conclude with an emphasis on the possibility of turning ideas into
realities, as the UDHR demonstrates. However, also conclude that we
should start with an acceptance of values, but move toward spaces in
which values must be defended and rationalized by participants in

dialogue with each other.
Core reading

48. This section provides a list of (mostly) open access materials that the
lecturer could ask the students to read before taking a class based on this
Module. The readings from the Stanford Encyclopedia come from philosophers
with great expertise in these areas. The resources from the Carnegie Council for
Ethics in International Affairs are written by both political scientists and
philosophers who focus on the role of ethics and values in international affairs.
The edited collection on the Universal Declaration of Human Rights is mentioned

above; it is the result of UNESCO's efforts to organize a group of leading


http://www.unodc.org/e4j/integrity-ethics/module-2/exercises.html#module2exercise1
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intellectuals in the post-World War Il period who reflected on the shared values

that underlie human rights. The chapters mentioned highlight certain important

statements, though the entire book is well worth reading. The book edited by

former United Kingdom Prime Minister Gordon Brown is a contemporary

collection of essays which update the UDHR for today's world. The speech by

former United Nations Secretary General Kofi Annan is his attempt to articulate

universal values based on his experiences in the United Nations. The final core

reading is a declaration by a group of contemporary religious leaders to

articulate what they see as shared universal values.

Universal values

The following entries in the Stanford Encyclopedia of Philosophy.

O

The Definition of Morality (https://plato.stanford.edu/entries/

morality-definition/)

Moral Particularism and Moral Generalism (https://plato.stanford.

edu/entries/moral-particularism-generalism/)
Aristotle (https://plato.stanford.edu/entries/aristotle/)
Mencius (https://plato.stanford.edu/entries/mencius/)

Habermas (https://plato.stanford.edu/entries/habermas/)

The following resources from the Carnegie Council for Ethics in

International Affairs:.

Norms, Morals and Ethics (https://www.carnegiecouncil.org/

education/002/normsmoralsethics)

Global Ethics Corner (https://www.carnegiecouncil.org/education/

008/GEC)


https://plato.stanford.edu/entries/morality-definition/
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Universal Declaration of Human Rights

Universal Declaration of Human Rights (http://www.un.org/en/
universal-declaration-human-rights/index.html)(including the historical

background on this page)

UNESCO. Human rights: comments and interpretations (http://

unesdoc.unesco.org/images/0015/001550/155042eb.pdf)

o Mahatma Gandhi, "Letter to the Director General of UNESCO", pp.
3-5

o Jacques Maritain, "Philosophic examination of human rights", pp.
59-64

o Chung Sho-Lo, "Human rights in the Chinese tradition", pp. 185-190

o Humayan Kabir, "The rights of Man and the Islamic tradition", pp.
191-196

Brown, Gordon, ed. (2016). The Universal Declaration of Human Rights

in the 21°" Century. Open Book Publishers.

Annan, Kofi. Speech on Universal Values (https://www.un.org/press/

en/2003/sgsm9076.doc.htm)

Parliament of World Religions. Declaration toward a Global Ethic
(https://parliamentofreligions.org/pwr_resources/_includes/FCKcontent

/File/TowardsAGlobalEthic.pdf)

Advanced reading

49.

The following readings are recommended for students interested in

exploring the topics of this Module in more detail, and for lecturers teaching the

Module:

Deign, John (2002). An Introduction to Ethics. Cambridge: Cambridge

University Press. » An easy to read introduction to ethics.
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Kung, Hans (1991). Global Responsibility: In Search of a New World
Ethic. London: SCM. » The efforts of a Christian theologian to

articulate a universal ethic based on responsibility.

Macintyre, Alasdair (1989). A Short History of Ethics. London:
Routledge. » A good short history of ethics from within the Western

tradition.

Rosenthal, Joel H. and Christian Barry, eds. (2009). £thics and
International Affairs: A Reader. Washington DC: Georgetown University
Press. » A series of essays by scholars from the Carnegie Council for
Ethics in International Affairs treating different moral dilemmas such as

poverty, war, and the environment.

Sterba, James P., ed. (1998). £thics: The Big Questions. Malden, MA:
Wiley-Blackwell. » An easy to read introduction to ethics that focuses

on questions students have.

Arat, Zehra F. Kabaskal (2006). "Forging a global culture of human
rights: origins and prospects of the international bill of rights." Human
Rights Quarterly, vol. 28, No. 2, pp. 416-437. » A philosophical

reflection on the cultural power of human rights.

Del Valle, Fernando Berdion and Kathryn Sikkink (2017).
"(Re)Discovering duties: individual responsibilities in the age of
rights." Minnesota Journal of International Law, vol. 26, Nos. 1-2, pp.
189-245. » An important article on the idea of responsibility and how it

relates to values.

Buergenthal, Thomas (1997). "The normative and institutional
evolution of international human rights." Human Rights Quarterly, vol.

19, No. 4, pp. 703-723. » A historical study of human rights.



Qe
e Lauren, Paul Gordon (2003). 7The Evolution of International Human
Rights: Visions Seen. Philadelphia: University of Pennsylvania Press. » A

historical and conceptual study of human rights.

e Maritain, Jacques (2007). "The grounds for an international declaration
of human rights." In Micheline R. Ishay, ed. The Human Rights Reader:
Major Political Essays, Speeches, and Documents from Ancient Times to
the Present. New York and London: Routledge. » A short article by the
editor of the UNESCO volume with a focus on the shared origins of

human rights.

e Morsink, Johannes (1999). The Universal Declaration of Human Rights:
Origins, Drafting, and Intent. Philadelphia: University of Pennsylvania

Press. » A detailed study of the drafting and acceptance of the UDHR.

e Waltz, Susan (2004). "Universal human rights: the contribution of
Muslim states." Human Rights Quarterly, vol. 26, No. 4, pp. 799-
844. » An interesting study of how Muslim states, such as Saudi Arabia,

played an important role in the UDHR.

e Waltz, Susan (2001). "Universalizing human rights: the role of small
states in the construction of the Universal Declaration of Human
Rights." Human Rights Quarterly, vol. 23, No. 1, pp. 44-72. » A focus on

the role of small states in the formation of the UDHR.
Student assessment

50. This section provides a suggestion for a post-class assignment for the
purpose of assessing student understanding of the Module. Suggestions for pre-

class or in-class assignments are provided in the Exercises section.
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51. The following assignment is proposed to be completed within two weeks
after the Module: Write a follow-up essay of approximately 1,000 words in

answer to the following question:

You have read Kofi Annan's speech arguing that the United Nations system
embodies human rights. Is this true? Can the United Nations embody
those rights? Does the United Nations system provide the space in which
we might work out these differences and create universal values that can

help us advance as a human species?
Additional teaching tools

52.  This section includes links to relevant teaching aides such as PowerPoint
slides and video material, that could help the lecturer teach the issues covered

by the Module. Lecturers can adapt the slides and other resources to their needs.
PowerPoint presentation

e Module 2 Presentation on Universal Values (/documents/e4j/

powerpoints/ M2_Universal_Values_PPT_20181001.ppsx)
Video material

e Video from the United Nations High Commissioner for Human Rights on

the UDHR (https://www.youtube.com/watch?v=5RR4VXNX3jA)

e Gordon Brown's TED Talk on global ethic versus national interest
(https://www.ted.com/talks/gordon_brown_on_global_ethic_vs_nation

al_interest)
Guidelines to develop a stand-alone course

53. This Module provides an outline for a three-hour class, but there is

potential to develop its topics further into a stand-alone course. The scope and


https://www.unodc.org/documents/e4j/powerpoints/M2_Universal_Values_PPT_20181001.ppsx
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structure of such a course will be determined by the specific needs of each

context, but a possible structure is presented here as a suggestion.

Session Topic Brief description
1 Introduction Introduce students to core terms
and ideas
2 What are values? Introduces students to the idea of

values, valuing and how this relates
to ethics

3 Universalism What is wuniversalism? Are all
ethical ideas universal?

4 Aristotle Introduces Aristotle's ideas of
deriving virtue and ethics from
nature as he understood it

5 Mencius Introduces Mencius' ideas about
deriving virtue and ethics from
history and tradition

6 Habermas Introduces students to Habermas,
ideal speech theory and ethics

7 Kung Introduces the work of theologian
Hans Kung and his attempt to
create universal values through
religious dialogue

8 Human Rights 1 Introduces students to the idea of
human rights and how they
emerged from various cultural and
political ideas
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Session Topic Brief description

9 Human Rights 2 Examines human rights within the
UN  system, particularly the
passage of the UDHR

10 Simulation on Human | Conduct simulation
Values
11 Simulation on Human | Conduct simulation

Values (cont.)

12 Conclusions




ma%z(q)
eallelelepT¥elebcTobToatcoTer ¢

J()J() GOS QO

/7~ N\
ACC Myanmar
\_/



§3l§:

Qll 3399%33 5 C\)G’BQ%(YSGQOC"@gE D éooc)@ﬁ 326 °(3]G| CCZOUS 8
Q §° & it 1 §° q O’{Io 61° I (7{]0 ?o

{
C\)G@DS(TSSQOQ°(TOJ39@D° 3005 Q%GO%(T% 2060020 @GCUCU’D(X)’.TOD S 399°° @0%(5]
o { §° e ° -é N O | ‘? I. s ° IE §°

N Q _¢ Iy C QQ N
:Dgll C\|?°393?(D390§0(3ﬁ 06I302220007200322: G(T.EPCo:DDoQﬂDo (3@3@4\39_3 206000

C [y C c O N c C c Q _¢ N
G(S](T)C\DDG®€1§3908(D gﬁ@@§80? GQS%@DS@CS@@&&)@II (1%393?(7)330@3 O’BGOD’.)

o]

0002603598 0703l OQAVS:&0O0H® 6(\5°ij) S2c000E 0203|000 93200
°q ° q i °QII.°§ q ° ILG] P_O." ° q °

°

L
Q j <, <, S35 eE38EG)a9aS 33l oS Q0_Q
G@GPUJO)@L(DQ C\)&OGO’)DC‘, 3200 ()Dgg&?%CO :D&II 39&?0 ®()O’Do€1()393° (eQL)OD

n  =DO

oS c.Qs Qo Sor oo 2:(Q2E oonS N
§30C\De6®61§’3308m U{ICOOD&?CGTD §&oC\DGo€ﬂDoC¥BDo 393?:»@'_%00 OD@II (Y.EICOO)
0>

o

lo}
N

< < Q (oY < < C Q
CD@ C\DS’B&D(’DS’BO§8€§ 30 39(303(7)0)9 0)(3]33@” gﬁ%G@DCSS’BQ’.}(ﬂDSUe

I L
c. Q< S . Q¢ o 2 - S
CD(Y)@Q?(D&:B?(; U)Glooﬁlmﬁ&PCGP ODGCDOU)GPDQEPJYL) SQQIDLo(Yeo(Y)DoGG]_o:DDo:D@
Q

Seepad (John Rawls) &) @26060:0nE009:60m8: Ae0E 005 2333
QlSeEY @ ]P:93 22° ° RR0622°2 T

Q <

%8(\)&8
C Q < c 0oc¢ ’] <
c(D2C:e CDSOD%G(\?C\DDOU)%:%CO CD@II

AL Qﬁssa%z:np_g aoqom&z&;)%ms?&ag@é @[90033@83@5@3 (Q) @3?1 338003%3

U)OCDQ'JB O% @@wa"@(%"@(%GOD%C\) H wwfrc)(o)'jGQD%C\D C°Gm38°| (e 'jGOD%
T 08 I.L ° ° @" [ Lq £° ° C\ZI?Q

< C Q Qc NP < Q CO < < < N Qc
QD&%G(T)DC% %%GO%%CG&@@Q?EII CD%@DSZDCGLFO)O)SL)S’B@O)C\)&S CDC@’.)S&LLCO

20pdil (/edj/integrity-ethics/module-3/guidelines-stand-alone-course.html o3 (030

ol

o 208oy(gé:yafepd sogjieoqpeiqps

Q ¢ Q Q SloSwE82ERE
. C\)SQODCTJS’BO:?SU’DGODD Q(Y)’JSG].OSQDZ 3200 (DgC&D&C@CSI
IL° L IL o ° L
e Q.S Q ¢ Q .. 8 .9 Q N
. (T_?.IQOCD?(; C\%S@O?(TJSQO@SSQ@DS aoméooggore §’JSC\)8€®[§C8I
Q € Q09 . 9 < N R
. %90&&98&)3?613990 O?.,(T)’JoC\?J('DGUI%Og@DoOD

<

Qo:320: ﬂ&%(\)é:@é:l

¢ e < Q Q NP Q _Q <
* (DQIOOIOQI:(Y  IEQOC02:CQID MQYGOOOQIRQ{E QP3P0 320§:

o ILe

C C Qo O C C < C
39@’.)8 aooogoogfo? ODCT.EIGODQI’.)@D ﬂCK\)CgGOD@@CﬂI



R

cag:6§:030:609 BEMIBE[030:a6p4p:
Q ¢ Y (o C c O Q'] C c O C Q ¢ [y
Gl 3a305308:3¢€ myE00ddadiloncuos agEoodeqaops craea30dae0s:
[o]

(T) O? GU& &)GQJ’D?@ @&&C(ﬂ&)(\)’)oll GS@DOOGOD@(S]GG §§ QPOOD[’D_D' (T.ZICOU)

?CSZ C\%S@Q?O’)S@O?ZSQ@DS &)(D_g&)ﬁ@’ﬁ 3966186]90? G@D@:Dp_g@@:g@:qps@@o']

<

OD&—
° C C C o o C o ']G C @C ’] o Q _¢
U{IQOO)OD& C\I?&)’Jo({I’JoG'BUo)(T) GgoST,)O O@U)Q)? ©OI20CO¢l %0393?(7)
N C C NN C C Q
OgC O’JO)OWO’J&SQ@G:?@C%@@O}:DQ)’D@II (ZDO’)DO§OO’38(T)GP§Q{P§

CD& (13306139?%0’)6138@0%(3]&)(\)9“ (X)DOGl@O%ODéG§(ﬂOD(\I)8I (YSH_ZG@DES

Q oc
&)(T)O)O(J:E(YQ ﬂDGg%CO CDC\D’JoII)

le}
N

o c . L. 0 < c 9. Q¢ < @ @
(T.El(;()OOSCL):Dpj?D C\IB(TJ(9§U)°€1()]?§CQD‘239€13 ©E3026|MOC (9§OO

o

QIDSG’BGOTO&(CZ:DD (I-fCDéG§(3]CDQI)8II (c\meq @?86].3 &)(DO)OS’BG@S@G§

—

b S 8 Q Q e, Q.29 . ¢ Q
C:ﬂf)o?(; ®aaoooe[§oo G@DC.’(\D?U@?(} ?mﬁ(l)%(b@()?)

lo}

le}

o QCODOIQD3 8 033938(733900"39 (0p) éOUSGﬁ 3990"(7)@9 8 (%OUQJ
1 °QI °§° o { #" % (.QI §° nr"? (.Qlo

o o

Q C < ’] ¢ [N N ’]
C:EIDS(YQ GC\?C\DO@CSCD@ 3366180 OD@('DGDU)O)QO @0)0 2002l

ar
i C\%Sfaoomsaoc%:” $pl=tevp) oaeooooospsoap_s e§sps’a§08<°: cﬂoémé§’1@§cﬂ
¢ Q _¢ ¢c _o¢ [o] c ¢ O N o O O C C
20001 Qﬁ@@@ ogc 5 320)00320§:30CEP  IYIVOYEIO|MIIPQsQ|s0R §C3COCs
mc@agyep_a@ocﬂoop_su D ch)géa%ql(ﬁ qp:goﬁoapésg@cﬁ (Merriam-Webster)

(9} < C N < QCo Q C Q
S’BCDG’.)c.?%C C\DSQOD(DG@O§8S’DDS 0893990390)&3 %CC &BGU?CD OR@G:DD

°
o]
lo]
o

oqzooewécooeﬂos(qgo?zmol cyl?p_geooosg@osgop_gsqu oged]f:zeaoof:a(ﬁg% 9:§<§

o]

Q 0.9, noQ S NPT S N S N .9
UR&GODD 390’.?."_00308306133& (gg[coqpo@g 900)[3_'30@306333 S’Bgo(]? g(;&?QDDoO
g
2

(https://www.merriam-webster.com/dictionary/society)i 880%:Dé 003l

< N

ooéqogf: mgx\?:a(%éqo cosaoaoosgoa'a (Global Society) v qp_oggq;:ew%@@
Q c cCO00O0 CcO¢
G20OC0P:  OCOOTPGHIIO0s weecq:e%: S’B@DZ@Q)@GO)QCS@D%GQPSSBGOT
(Y [o] ’] o @ ’]
oosgoq,m sgegwsgql[ s gcao oa@qp.,m@ ﬂooaan
<°:q:> oaeooomqo:sseoTsae@ésj GC\gcoospogc sgqp:coooé
c N c c ocC (o] o
20 $D03000:Q[I3C0Q0I0IED saeﬂoz@golalagcqomcgp (3203q)1 QQAOMOD

Q cC ¢ C C C ¢ (o) C
((HOsH=1Havlele?-H oH) e sgqowmqgoss{gosfa@@z (sgoqn:sg@ooew

N
SGO00 I,


https://www.merriam-webster.com/dictionary/society

o

<, ‘) N . @ oS Q N [§ .9 N
2 ar IL ] L °
390)@&{]’30 0)33@ CT)CIDEEPOGQ ’.).:(%C 60’)833@ 326 396«?&{]300’) GC\)QDOSlc?

o838l

o]
o]
lo]
]
o]
lo]

<

GII (QI&OUS&%EQDODGU)’JU)Q%?OEO(TSODUSQ @ﬁ@@%:? Glﬂ&C:D&S’B@(D S’QQI('D
< co o O N 9} C N 9}
sg?c?oomooﬂ /@ﬂ &?&)@S’BG@DCSG’QGPO? G%SG%S@C:@@[@) 32000
C
C

L S
¢ oqléoorg

3266010005 005a3Cap DI gP:0d LMSq§$E [g§opdeagiesiq§oI (Yoo
S 2 N ?Ce PN %3¢ GFORCRCHN$R

ooéu

Com S c oQ, Q €S, 8 Q Q . g.0¢
QII QﬁG’BQ-?oOD[’D_D' %G@D@O?COC\'?‘,GQ&P(DGQO@o?gOU):DOOOD@ ('T{ICOZOU)&?CGP

o]

or o 2 Q c[g I P C Q€ QS .
QDGCDD(T)GlDoQIOo(TL) 320(0D0DC ooaoeoaom@o G’BG§D(T)O)Co°t\CCQI’Jo @UP(T)CD@

L
OC OCo o] Q C C C Q OCo ']"
S’BGﬂ,O)CS%CCGﬂDSI 393(961(7) C)%G(fe(y) Q)(T)U)CS’BGG&I(’D%CC({I’JS(? 3’36%83’969 I

N C o < Q C C o c o C
ﬂG(I)’J(;S@@CQﬂDS(DC\D&S 393339?0’)@'_(\)0090133[’3_,3" SQGﬂU?CS @GU&SS@GQT

C o¢
c20D @613&{]’.)339G§[§C Q_IGZ

.l

L
QO 00 Co .
FOIFI0QI0Y  QBCOPDD 06302 (James Fieser,

o

Q0

2017) &\ 80830(7363886%8@(7% eogmosﬁ @@@lﬁ&wén ecoocr%at%cc:spo% 38

°°OOO:D S 326 3(75(7%8°39G e326 TS’BODGQ@ '3°0% aoc (% (YQJ (Do& 0022021
3119: P_,T? § L-° 08° d [t Qﬂ A 1 #JT'EI 02] 3".

©3970000 °[§° dolasé 000330l (Daoism) gP:a00d QO 3IS030§:9¢6)D
1o 08§ |.°ﬂ ?o i eﬂ ° & T §° { q

C < C < C Q < 9} Q
CDGCD’JU)G].D:?CO:OU):D(DQ 39@386333 §@8C\)G§éﬂ38(7? GO:&CO’]CD@H '33&?(3](7)
<

Glé&)é G(DCYPQ{ISQ’.’)S@(:T G(TJ’.')O’SSZIO’SSZIG].% Q(TQJéGDD%CDéS Qﬁ§£3(\)@8éﬂ’)8&)g
.29 %S 8 b8 Q0 & e Q _ C Q S .9, .
CD’.')OD’.')GG]:,&LDCGT.') (IPoODGOQEICDDQi'Oo?(} (I._)QLQQD(TJ_@LD&? ODQII %S’B@C GﬂogoOQSDGOgo

Tss . S S .. Q. _ 8
3269 ?g S’DC\D’J.’ODCLII‘?’.)§U'?CD&?’J qcoo?po@ (3

,o_:)o
o
()

=
o
C
()

=

e
(@]
2
On
Qe
()

~

1-80
On

3

Q < Q < Q N c g c..SMme Q ~¢. o¢ Q
SQSHCTJSQC\)OOQPS(Y? ﬂc:c\)c:go 8@333300(?00900’38@0800 0)33[’33" ®OO§8(§:3:3:DD§

C o C C C (o) C cC O¢C o]
MDCOIPOIDMYSRC msﬂmcxl?ql[sqozeﬁ ealleleloplsolelye gzqoeeq;sgeogzsgeequz
(ﬁ) c;sgocf)é]sgoﬁié: G@%[gooosdboé (https://plato.stanford.edu/entries/ethics-
chinese/) -

< C

< C
- C\I?O)O)G(D’J(TJOD G('D’JCS@

°

Q c._Q e ¢ o < Q
Q’J@C OROIY M CEHARCEI D00

n —on

0.9 N ~.Q Q S Q. .S 8 CJ .9 S
SQ(T{ILoﬂGCB’B’JC G&O’)O\EG&)’JCQ(DGIG@I 833’%0??@00)33@6] ooooﬂq@@

o

le}

lel

CD’JO%O%)Q’JS?(; 30 DSQRG{IDSS’BGOTCDDSQ_Gé CD’JO%O%DGTJZG{PSO% @[D;'S(T:)
Q 0¢ < Q. RS, LQ.RS. 8..Q .S Q@ . MS Q

O% SZI@&)G]-G&I C\'?OODCD’JOS'BG]. GmDCo@Col &?o@Co O@(Te O@O)oGOo@Co ﬂ/
Q Q NPR) Qo g Q ¢ PP

Of)l PPICCOOMKE VRIMNIY VDIV CPIPNVTI0§OC CVOGE:



¢

22

3203¢:30003200 OloCa0¢a0pdI [(23@30§9p93BR|§0RE S803053
L ° L L

¢

e2

oll 3’361?3(7)0?02@5 QG@DCSB@COgC oq&f:c":ooé (\)3’93?)08390%3@8:8613 300

C <

39&)&{]’? . ODUDCG% G§ le.? G(TJ’DC §§GO~D’DG§GPUJO°)9@®:D& FI’ISby and Sayer

o [0 o N
1986) oqC\pLeﬂ[quzogc oaosaa?msao§:§gomwmﬁ wz@oso)maza?:eﬂgeoao

< Q _¢ < C C N Q ’]C C < < Co o . .
C\D&S C\IDLOS’BQ?(DS’BO§8§\(; G'QCDCSG’BQOQ_IDS(T? cO C8®OQ§@§8&D£Q® (komonla)
C O OC o C
®OO’.')»€10[§C G(.9 &g 8@6'3)&" ﬁomoo:qoo? %CCGSFSQG@S@G§0802D’JG(TJ

o C < <

@CD’JJD?CCD &? CD@ gqoqpoogcco@ %we@l@&well 3’3&)(5]@(7)30610

(o]

C c o¢ C c o¢
CD@ O’)GT.).,&IU) ?COZ:D(D&P OD@ ODGU)DODCD’DO(T?@&PCD@ (Y.EIQOU)@CQ

o)
O

o

G@DCS@@CU)OSQC\D Sz (S]OC(;]QD C" G H QGU)O%QD S 20092820 033'3 E
ﬂ s T [2° 8 <T'EI°08.I§ 1 5 ||.Qﬂ ° ?3 CRI
< c

34| oS imo oo Mg .S . ..& 9 o0
3’3&?0 OD(T)C)oGlOQIDo(TB G%oGéoﬁ]ﬁ SBQ@GQQIC.:@&GCD&U? OR@QI(T)CD@ “iii@éil

—2n

C cC . ¢ .0 < C c _o¢ C Q < C NN N
(0p) CB@@O%)CGQOD@ (')?_I(;OO)&)CGT.)%G(I)OCG{P:(D G@D@G§[§CSOC@®(§]OD&II

° L ° L

@II ?OSGO”'(Q:S Of?g—GC\)SGPQ% @%Q?é@%? @é@é&%(&lé 9610%@3%033&)3(3\3

<. Q, Q 23h C..8.98 .
CBGoQ?o@G@D(OZ 0610%(3'] C\I)LOS’B&P(DSQO§D§(;&PCG&)D S’BORS’B@&)GU)’.’)U)G].D‘,?D

o]

le}

C C c ccC Q@ ¢C¢ .
§000§ 0928 acﬂ:)aan goeasge§[§c CO0200503R§00 (Thomas Aquinas)o oogd

o

G@@°® OC&) C ODQD3 QDQC@'ﬁ 8 &%8 (Yo) \@3 @QG:X)DQ) Ss GQ)'.’)(T?) 06320
° L? 61 ° T [ T 1 g ° @° 8

e . . . . c o
(civitas terrena)qp.,?(o: oospooaecoeoozﬂmqpo (civitas Dei) $OICV0D 3OO

o]

Q N

ables) §:>eﬁ, ooaoq,qp ﬂoap_aoo 39@039@§ @[901338 (Frisby and Sayer, 1986, p.16)i

L

009 Q Q _¢ Iy C c
o0l O’.EICOCD&DCGP S?QODGCDDCDGTyS’BDoC\DSm CDSBO?®390§8@'§ ﬁGGD’JgGD@C

L i
Q < C C C ° oc¢ N C
3908(73@036@ GCD@:DP_Q'C\P G&D’JCQHOOQPSSDOQCTJ@O)GO) 3’33?3@[?0&)&" C\I?@lm
o o C o C N Q 09 o C °
%QPS&PS?QS@G(QP@J%&P? @(D ODODOD?UD(I)’JSGOD’.)ODS?GISQQIL?’J C\)(T)GU&G@O?S(T{IS?

ols (Utilitarianism- C\Pf)eaoo&ﬂ(ﬁcsﬁ sadﬁ[zaocﬁqcugsaeoTogf:wo Sae[é‘éﬁ

@05 o5) [§<°:°)| 0770838m0l3 36005 ©38m0ala (Deontology- 02008&E
T° QZI gll ° § oot iL gy §§°

C

ol
C\Pf)cogc%géqloseoTogésao 39@@5@ e@z@cﬁqcﬁ%;o%@csﬁ cqcf:oo%oeo‘?d]s (Ethic of



ol
c o] C c (Y c c C O ¢ c
care - 3PQPEANICINYYEIBAROIIND sgemzeozeaoocam@cz){ag @:@oooa MDAYC
o . C C C C N C c O [ C
oep: (Virtue ethics- Gaoocamqlmqp:saeoTogcoaa saoo@oo CeQs 00RO oloé&

O(TQJ:)D(TQJOD (TJ(%GQD’D(TS 8°83®GOT 8&)’.') G’QGC\T(X)'.T@E") O%@&O’]OD Q||
iL QI ° OQ ° ° ° b [2

o2l C\B Oég'ﬁ)é@ﬁ qéau%qj(ﬁg;o GC\)’D(’DGQ~ Q'D?CGGCUS] q) (I)°U)® 0)8(\)’3&{]3

3’3(7882088 C\DS’BOD(Y)S’BO«?S@%EQTDS’BQRS’B@Q{PSCD Q?DSC\)&ODGU)DG&USQ%OE @OC)

i L

c f el 9 C o) Q ¢
@II 3’3?@0336139’30@9@%0 > LO&&’JBO&C O)G]_’.) QIO) ?C o000 (l) L@ :D@
05

L
. g.0¢8 o i T (@, 8.8 Q
QOU)&?CGP OOGCT)’.')U)GPOQEPoGQGO 39@@9[90 CUU)@G(D’D('DQIC 0)§°C C\DS@&P

0

3

3’30%83’308(703 G(DDE%(TSI[S@Q%%%SGO)Q% (ToL)oﬁﬁ m&GBGCQP(D [QLC\D(%OD 06000

035|05gp:0loColoopdil ceoond0d  eamM0laeodc: 38goudyadootopd-
(et (NEL (R 22l RROE2222 ¢t GRAGE OO0

Lo}

L
. . Q ¢ ¢ b S S . 0Ce .. Q¢
C\I?QD'Z) Q{P :D& 0028 ﬂ G@ (YL)(D('QI(;UDG]_D“?(; SZI?U)CD’.%:D &CCGGlo&DCG]_’J

CDé” q%sj [gjocxﬂ:)a@C (Ethics Unwrapped, 2018)i

<

Ng.0¢8 ) o Q. o SN o9
OJII ®U)§o(%°3 33w§m603gwo?(r{|eoogc IL?O&@DBG\ :DGU)’JU)GT.).,(D

oy degSewd(goonaopd  (https://plato.stanford.edu/entries/contractarianism-
(0] (0] [0] C (o C
contemporary/)i sgaqcﬂecﬂwoqcrg oqsgeog:sgeaTopjoﬂcqps?o)mc[gz cLuo? (9)
(®) (Hobbes)i Gcotgec) (Locke) ﬂ:ex?): (Rousseau) m$°o<°> (Kant) §<f: eq:m%oc) (Rawls)
(D'Agostino, 2017) 390839&?8@[@(5]&)9_5" esso(rgcﬂ@oaozooé crasf:)cﬂ sgeogzsfaeeT

0202 CSQ (gﬁ (DU\) 8 (.l%é §°(5] GO’J:)O%&OS (TQJ 3°(TOJ G@’S@OOT@&@OC)(;]
@ ﬂ. gll o g L(q ° 1 SZI Qﬂ ° ° °

1
<
33[2—

62000050 6u28 & (Thomas Hobbes) QI$ec08 (John Locke)

(https://plato.stanford.edu/entries/hobb | (https://plato.stanford.edu/entries/loc

es-moral/) ke-political/)

oQ &Y 395(\%539@08339@9Top_33§1§ Q$6C0R9 (QGQJ—oqog) &)é ¢905

cc CC N C < C < C C
GOD’JGCDO)GO’)’J@@OD& C\)(TJCDO)&?OO)’JSEI DDOZ)(TJ’JCOOgC QDCﬁTJSOD

o

le]

QQe .
éL.CCqu

o



https://plato.stanford.edu/entries/contractarianism-contemporary/
https://plato.stanford.edu/entries/contractarianism-contemporary/

)
N

()]

<
N

CD&II

C

o8]
3
2! Qe
QP220P0 20IDD00E:

<

o0l
éll

1192

Q
QOOOE322
Q

g

C
c

20p0 200000
2028Q)022000
08

N

920

39&{"_8
8610? n?’.)SC\)eODGCD’.)G(ﬂ

CQ
C
o
o
o

R
aCemepée
a0

o
o

Qi
N
202:30]00

C
IL
C

ﬂCU)@g

Q
390?&1?900)330063\)0

o
o

61

L

c
61’.)83398 cO
(9}
DGC
S’BG@@%Q{I’.’)

S ele
1
<

<
O

N
(g0
iL

o
o

N

90’)'.')08&36

L

p)

L

S’BGQTO[BD

o8]
Goao
C

Q

O? G@’.’)

C

C

C:ip
<

o

C

N
)
N
C
<
PP
2900 QYOO
L

L
(9}
320

I39[§

o
o

C‘[O
o
o

Q-IG

o
o

orpSRSem

o
o

O’)OE{P

=

vQ
OwL

o

©qQ

<

29 | 390

3 | 00060

20003¢ | 200000380
R0l | 9

C

[o]

C

<

33[’.')_'DII C\gCDC\)OGDD’.')

L

:GQGQT 39608
0220
iL
Q@D
Q
S
oal
Q
Q
L

0D 60320 | 32

o
o

3

<
[’J_IDII 32

39608
(N2 C cr¢e < C ¢
O)Q)gSO’L) :DO)?U)@CS Q_WGC\)?SODQ

3 cox

Q
(oploh]
QQ

<

390’)%39330) Gﬂ cQO

o
L

COC o
@p§iceeq

o

C

N
3
[

60
CD(TDQP
(o]

30l

o
C

c

C

<
QV:0)

C

Ce

Eﬂ')
326000C

o
o

12005 (Lloyd, 2014)i

SQ@DSQ’JC[D’J
90

)
[

A°

<

GOCZI’.')

N

N
<
$e23
go

C
=
35200
CC
200
Q[P3e0

o
o

61339661

<

CD@II (=108

o
o
o

@ﬁ G’BG@’J
032

N
[0

L

[o XY

P
0D 32O0C

C

o
o
o
o

P

o
o

Leviathan [§[

(3
5620p31 GE
(9

<

° DDGCD’.')(YI%[’J_IDSZI(TJ 610\'?€1§3908(Y) 39661

3903’.)800& 0ecQO

C

O gﬁ) ﬂC

CD’.)%GOD’J PO
c
bleVtow
oC
0C
Q
24P
C
ce

o
o

4
90

o

DGE)
IL

(03

c200 3[0R¢

49

3

o
N

<

[o]

C

o

g%g’) 90'38892{"38 GlﬂGOQ§

o
o

c

3228 €0D2C




()}

390%861053% cg?e@oé:eo:@é: @5339_30?

C N N c c
cQOQ9MD O)C@QCD&II @g:)]?C\DO?Gﬁ

o

Q N
3’30)361330)39’.)8

On

CQ
CDG@DC GCDDQGﬁ GU)DC\?:?GG]_ C\?O(L)
(TJ’D('IBOOQJ%?DC\D&C%

aaeqzcﬂob)pé (Tuckness, 2016)u

gg:g;oooooooej

Ag-lod0q:a:
(Jean- Jacques Rousseau)

(https://plato.stanford.edu/entries/

rousseau/)
o ¢
ROOY

.~2< o _¢ C C C
U)GTJ.,&?CGTJ ®O’JO@D§§ OO)CD(Y)CD[E

O

[} QOCo C
ﬂo&?o@ﬁ%CCGﬂoS@GC@oS@G@T?Q

Lo}

C C < C C
CDC@SH(TJQ{IDSODP_’D G@DCC\)’JG§’.’)O’J:X)’JS

139@08 SQGQT O&DﬂCQ{IDoS’BGOT @@’.’)

CE (?8 LOQESG@D&? 3333:?03603(313
QC, C o '] o ¢ c9,
QDQfCoOgC S’DquO G202 (8(3'_(\)0)0380

N C ¢ _C [\ < (o]
39@0) &3(7)(\)(7)6100’)&@33&" smzaq:cgﬁ

C C
%GOgSGQGQT?COZ %GU&SS@G@T O&Dﬂcqu

»eol  §[gEden  sodSoneomnes00E
ﬂ L ? JL

OD[’J_~'SII S’QGCQSSGGQT ogoﬂéqp::npé

3B6§86UOME 0
(Immanuel Kant)

(https://plato.stanford.edu/entries/kant/)

9 < e & <

N

(0Q JG-000G)  20p0
C N (o] C [o]

G90N20O FOVFMGVIOPC FPOM FICE;

'] < Qo ¢ ¢ NN <
O:D& QO|COOOOE0OO00 0)33@"

o

0
i

o

C oc¢ C C C C
00 36ED0CIE0I0 aoc@co?
ocC ’] C c O C c
0D3OCEPOIZSE OCOD COMIECOR, 308
C C
2009 o)

) .2, N

(Sé',oozoooo[go (o@) o &¢ (Jo) §po

%GOgSSQG@TO’]SUOQ G(S]CCZZOD

<
GQGOBoSQGQT 394{]’.)00?390803 QI%O’]SQP‘,

Q C

(TeQI?O’)@ GJ(SC\an%O@DI GQG%SSQGQT

0pODI (Y%Q%U?J(EO)GPZI %Eéeqﬁ 32608



https://plato.stanford.edu/entries/
https://plato.stanford.edu/entries/

R

00 0 ¢ o0 Q. S Q .
8@0?&3({2":;0)983039(78(7)33’.) 32(0N00:

sgﬁﬁlsefnzsaogog

co__ ¢
OOOR:q|Ce

o

=0

Q_PZI 3’3’3@3’3ﬂ0®§ (3

o

(7)’.)(780360 &)Qﬂi)ol GQO’) >

[o}

®Gﬁ C\%&DOSQICSO)’D@DG(I)’DOO(X)OS&% Gﬂs]_c?

le}

C o ’] C < C C
@[C\POQRQ{I’% OOCCD&LY? ooC CO\I)L@

C

c [} o] C
OD&II ﬂo“io@ﬁ S’BG(DC\POG@DC??D ('D:%’J

TR or o mm S ComiSe Q.8
GOﬂ C\%OD’.%Q{PJD& SQQICoQJCo C\?G@O

Q Q < g, Q¢ ¢ cQ
QIOO(:ﬂD:(D @gao&z&cq§ ODQQSG’BGOT

U) 8L L @ (%Oo(\)DGQD:)m@:)@ 080
Q2008 3°@§ CYS (Yo) @3 D
1 °QI ° Qg JL { 51?39

ocC oc C o]
w§ % Gq §[2 sQ003 (Te DGQ@CSOC

LEJ

®<ﬂoap_5 (Bertram, 2017)u

G’QG@TI 328090 Cc: 39@3° CX%OOS P
17T ‘?o °§ eﬂ °

ogcQ: Booogo ogé

0

o¢c ¢ C C
9:3Cq§ 50050003

C\)(SG@’J 5(3]33@" ('DC@S @ﬁ GOOC@
T o §° %JL
(O8N ° Tu S
&BCGP G’QG(@‘,S’QGQ ?COZOU)ODOOGj

° C
396@933627)30’)613&{]’%?3 3’3%003@9

:)D@\SGO@Q@@?CQ: D 32&0 3@ (78 35"9
i '?.IL { q L E QI 1°%

@o%c;:)ao 0)8@&%63)’3 ao?:[é‘éo{;ooqo:

(0qe21 0qeQ) Q)cf)eogo(qeoao nﬁ[z
C C C c C

G@Dc: aoc@ccoo%? (0Qo0) §¢

Q0 CcOoc¢C C C [0 XY

GpGC3R0g|OgsPCap

C [0} C

3¢ (0qEo) org[_zj@o'bap_au C\I?:)DDSO?,

c QO ¢co¢ ° o
20pS MBbgEmeay@(ojipse o>

&)Pé :DCD’.')O%OJ’J@U)GPSQ{PS

coc¢
U)Gpo 61 (.L)C

S’BGOT

<

@38(\7&&%&)&

CQ(TJQD(SG?(E ﬁlCOD%GG{PZ

20098338 oo@ S
qu S ° Y P_,D

G’BGOT

@002 O - 003§383 32008 MEV3GUSMYS:eEMOMD§09]|0BqP:

oIl gﬁeepcﬁé‘) (0@ - Joo))

C ¢ o © 00
quGﬁ 396(72]3@90&?0333?61?9 U)GTJ‘,SHUJS?ODSQ

o

N COCo crrere
&)& 39@861(73§?CCGQSSGGCY&SSGGQTO&DﬂC@O[gS

Q_009

(Wenar, 2017) @o%aap_g (https://

L

plato.stanford.edu/entries/raws/)i Qi§eepcSdeN 326qEa000:006PMD o)|3o§:EN

qucr{lcf:aé;.s (Q) og<°: ew%@ooo:oaé (/edj/en/integrity-ethics/module-3/exercise.

. C o C C [y ccC
html#module3exercise3)i esgomd]crg:moqumogc gﬁc;epcoo)oap_o

C

<
C\R}B@OD(Y)G’BO@%




80

&\ meadladioniS 0053 E Q RS 8 . 0.9, .
qooegotqlgoooa?csp OGOD&)C\)(QCB’J’JE{P',@O)&)@ S’QQIDoG’BCQII.OQogDo?C

°

le}

Cco C 9 (O] o ¢ [} C c
OD(DQSQICSO)(Sﬁ 3’3(’7?_"_20)88’.)8&{]’.)839@98 SQDS[SLC?U? U)C@G%SGéS@DS(ﬂO&@—

)
3

Q . oS s .9 Q 0.9, ....98
- C\)GQD?(TDSQO§°:D& ??@G@’Do@(g Og_()('fa)?g GQCT{"_.,O)og'Do&BCGP

¢

<
()]

~Q

[
=

C\)S@E°@E 88@(7)38° QGOD'DO’)O(T% (9Q093°GO°&8® C@o%cﬂ:n CII 32 s
{ ‘U%¥ YT °§‘? 1 ‘? eee g g Or{"f

Q C [o) < C ¢ (o) C
®88’JSSZ|C§ OgOC)g@O)GOTGl@CSDD@ C\):DGCT)’.)CDUD’JOSDG]_ 39(72"_833@0)

ILe
<, N N . N 0Q 08 Q 0 NS o Q .
$p00p00005  qPraopS0dar eHEadgsiogoopdlgdep  egidgp:
C

(9} o C
G]SIC\D’JGCDD 3’3(7{"_8’33@0)&{]98'3338

o

0 (c:"O')Qﬁ O°G(3]8°G@38 OOG@
@ q ° ° ° a i

o

N N o, Q om0 Q Q RS Alo0oS
GOOP%)GPOQC 39(7{][039@(7)39@]’30&?0(78333 GIO%C\?G:DDG@D(;@@O:D&

(Rawls, 1971, p .4)u

el

o Q Q < €., 8 Q QoSS <,
Ogll 3333@(7)@033)& C\'?°393?(D390§o§90(7)&)mﬁ §go®80m®?m&o@

NP C C o oc C < °
G%:.Géo?@[(\?oqﬁ GO?O)(S]II C\??G@G—U)(’DQPO&DGG}@ECGTJ U)OCD’.)QOU)O)?C\?

oo

< Q ¢ N c. N < < Qo ¢ < C C o (oX
:D@ C\)G@O?(T)S’BO@:S@OQC% gowlo_azoolojeaoomcel @o:o)eqps<§.g SO(TJSOGGFSCL)CGP

ILe

Q Q. Qe . S C,Q Q < 2 5loonS S
(DQo)GlOQ]DoSQDo CDO§&°(T{|G(\?(\)’J[§C°(TB GBG(DGO’J@@D‘:O:D&II C\EﬁG@S:De

o

C C < < C C c o¢ (9} N
G@DQGCDCD&@P_’D??CJ (Yzl(;OCDQPCGTJ OJGCD’.')O)G]_’.')SQ_PS(TB ('Q@DS@DS§’JSGDDD
<

Qo SorunafS N S con:lo0aS S aoSQ0S2105 Q ¢ .
§&o(\3906ﬂ’30@g &)(DOg(D(I)’JoO CD&II C\BﬁGQDS@’] q&awqmg;o C\I%GBO\P(DSBO§°

c[gc o 08 U - S K S C@Q:DC
Be[gleomaady  "egdgogspdioy’  Gepaoq3(§eoopiu?

32 (75398(3105 8&%@3"@&)’3@ Se 39&03(;] E[QEC\)(DC@Q 32 °39[§:)° 8 ( 00—
§ o go { ° &° T 38 5 QEP° °08 8

oo Q Q Q ¢ €S, & & € Q¢ _CQ .,

C\ECD@JD’%S’BCB’J CDGLYL)U) C\)G’B&P(’DG’BO§0§(§OCDCD(D:D£ L(D(T{IQQD(YS)QGG(DDCoﬁ)

(T{I&OU% 861’.') 39&)39&3336@30)61386”33 CTO)(T.EIGODSEPQD (S]Oé(ﬂ&)éll (I%S’B[g(%
o LO

L
< (9} c O (o] C < c C C Qe <
3336§39@0’](Dg§&?61@@&)(&|C C\)GG@SGﬁ q@glwq]mao@ 338<§88
&O) C
L

L
&)GU)DU)QDSQIDZ?C(U&% &)(YC)OD(C)OUQDOD(TC)Gﬂ(ﬂODéll

°

n

(oY < c cCc O < CN @ Q_o. o ¢
OSII C\I?E%GCOS&?CGT.) 390)839(\)’30)03610(7? O)EG(ID’JC@OD@ @D@ﬂ“io ('L)QI_CD

< <

063260 ©03(5)(d) coox (Max Weber) (006g - 0@ Jo) [§d0loopd (https://plato.
stanford.edu/entries/weber/ )i 600302005 qCigC0s0m6[030:03 3ORL5000¢

N < C OC o oC C CQ
GG}OD’.L@GODD QIC)G@C\%S%G@SO&D%CI %CCGGP&?CST.) c0020603 O[D_D"JﬂCO’)O)go



@2

[§o°>[§s aocsﬁsgeqssgoaosmcﬁqocr% 02056250 (Karl Marx) &) sgcsqzsgooosmcﬁep
IL L S

§§: e@aamwéo@ew%@ecpﬁcﬂwé (Kim, 2017)n saqézﬂcczo)é,,o%saeoT c3000D

c ’] N C < o] C C C < C [\ C C N
GO’D@O ﬂG(X)OgS@@CQ{PSOD& OGJO’)(DO)U)QG@:DCSGU)’D CT.EIQOU)?Q 3961C3ﬂC0)§0)

) 2§O2006) 8059008%37%:9 [g&0loopS-

- 26C:qCos0MmMIEd:0lm  ege(nqpigoqurasl  307:33(goda§eS!
§CQCOORNYERE GCOFEQEFONRY REIE S91%

c o ¢ ¢ ¢ O (o] cN 0O0O0C¢C < C Q
GEEFIMAIMEG! RPIGPELNSIR036D FMIFHFSCOPIGUIOIGOI TS

326 O(YSC\%(YS(S]C\)D@ 5 @0%(3]33 C” 08(7\)38 @C\)& N GOG@S@ 032908
C\?.I { E & [ O I. { G]ﬁ S JLQI ° °
c

®33§CX?L)SQ{PSI :D@’JSGU)SQPZI §é3[§€ﬂ’)3l SQc%OP_’D’.')ﬂ(%QﬂC)SI @ém@moqom
9} o < o o Q¢ [o XY o ¢
GGDSCDD%G&DOS’BGT.)Q‘:{PSI 0)0)3338({]33 QR(YBG)S’BO?CSS’B(?CSI oelnzaooo

< C C C o00C <
®0)OD’.')3QPSI &3@%38?9 &RGO’J’DCZ‘D’DSQJ’DSS@@DSOSC G%oﬂéLLCO’]:D£II

Q '] Q Q < Qo __ ¢ Q. cog Q o, ¢
32300 009361033@ 9§9g3§0?_|[9° @O%CG@Q@&D’J 33@[§%G§Qﬂl_o%c

MeocOlR&EEQP:  337:0%8  AR20D233D0I0EN 39@[::]39@ 3606088
» ﬂL Qﬂ ° °-Ye i ° S i § G]. Gl ?

L L °

le}

<, o Q. Q Q S 828 5loons QS .S
C\)&o SQ(Y{IloOCOCDCD(DGc.?OD&O? @i%CO &Dell Saqcoﬂco>§®ooe

o]

o 2o Q2o S8 o S Q e, Q Q
C\R:D’JDS’BDoC\?o GO’.EI(;Q%:D(;OD& I)DGCD’DU)GPJY)@QL @@G@DCDCT? G@[

S L

le}

C C < C C N < o C
39&)(;?0)@ :DC@D:@CDGOZ:D(}OD&II 3361C8§1C®§®:D@ '33(7{"_839@0)
O N ° oM e < < < [oXo Xy C C N
Qﬂ’.’)Z(Te SQCQ@S@U&IQQRQ?@CS@@&)&UR@C\)&S ea?§ceq|n 396103§10®§®

< < c.C cO C C < < < °
CD& 39(D§°393303§(°3339 m&ﬂG§QC8@®GODDCDeg (TJO)@']ODO)Q(TO)C

Q¢,.. 808 Q OQ, <o C2 S QS..8 PPN Q Qg g
(ID§33?_"_O<%1C968§1[93 q@@q@]ogc ooysmog? (TJCS@QD@COZ @I_Q?Oc%C(.;lOD&II
Q_ .8 oS 8 < o, < QRS.MRL(R., Q o,
O%GOD’.') 39€1Co§1C®§®UI%QD@ 139('{2"_039@03 QI?Q?@CoQQ[go (IL)SD(T.Z"_‘,

C C C < C < C < Q
39@(7)3938 G({P(D({I(T)@Og’DSGO)GI§39(78(D 0)8&)0’)@@0) 0)38’386618
N

Q .S, @c QoSO8 Q c@co c[§c NoonS Q

C\POC?&D () ®ao®’JoQJ(; § C\POG&)DC C:0C|QOO 33&" 0 ODGOGTJ
Q.89 C Q Qe Q<....Q¢ o

326)CLQICOYICEPOHONOY  QOOOICOIEIAD (P 3IIPCITQCIOC I

lo}

B(god qfea:dCep a@gmcudigpiamcol cB§:038:6500Eg058E(gE:
SICSERCEP 2 qQPs §e0es R} :

° L

egoleoao o%zgozeqm?éc%:?o Ugéemoago:eé@&ﬂoaé (Weber, 2001,

PP. XXXi-XXXii)l

OGII O@OG) ??‘5%8 c000220

(B
H
(s
C
8o
On
3
(@)
S,
2
o
3
O
(@)
2N
Qe
C
8o
on
3

c S Q@ . 0 9 ¢ N
O’.?_IgOO)QpSS’B@DS 00p ﬁ:L\O? 0003000920
Q <

< oc
GgoGT.)d]U)’.)Oé?U)O)QL ©c202 éLLC

Qe
()
)
Bo
On
3
Qe
S
=]
3n
5
S
=2
O
c
20
~2nO
on
Qe
=20
[\))
3
(®e]
5
—on
[\))
2



GJ

(9} C Q_ N < c. QO < C
O’]SﬂGOD’.) G(T{PCSODOSE{IOSG’QDS OOQIQOD&II OOCZ(%QIQJ('DOgC GO’%

§®QS’BD° 0)0@933&” OD@ ﬁ%@? GTJ (QI(EOO’C)OD&Q U)O%é]d)é
c <

(798(7803&%3961 Q?@P_Q:D(DOC?G’BGOT GQG@éZDé (\D(SG&)’DCQIOSQEP%OO ®§8§339@®

L
C < ¢ C C C C C C C Iy
G(DDC28§GODD qp_aaooqlm[;gg C\POG%’JC@C OC@O(S]DD&II 80@3— OGIO)OD’JQ?

:T)D:)DDOEO)Q%G"OD 5 S 3(7% @C\)é@" C\)g '.)°(7% N
8° & ?éf’q. 1 I. { ° q Qﬂ N 1 1

C Q C Co ocC C C C o c ¢
@[@(ﬂ&)&ll O?OG:)DD U)Q()v?@&?&?CGTD U{IC}OU)OD@ 9(13%](7)?9
(0p)
L

GO?_I%C\g%Gj C\P(QJGSO’.)CCZQICYQD@S S’BCYfll_S@O(YSQ{PS (3%8

o

o _C <

320:0000 99 %§8(\P§q§ O)DO§§1(5]CD@II GOUDD@ﬁ

L L
®é(\)’3[§0%@338(\)é3 c@@é§§gmoc>§egog39@oz 3933@[84%&{]33&)& 3’9@98@3&3
o C o] ° C N C N ococC
CD’.')OD’JGGF&?CGP GJSGPGG(\D(I)SU)GSO)BC\)OQPS?(;C\D&S 330’)&? SC (.S]:D&II

° L L

§958: ©S:09:009:0]5955 S Q Q__. ¢ Qo Q 8
oogogco o)eoo)ooooooo QD&II c0000@ 39&)3961 (\DU)OD@ GGO’)DC‘;GO? 32C
Q
ao
LJ

9} < < Q _¢C < C QQ ﬁ C < c O Co C

OQII ?O)ODO)O)@@:?O C\I)LOG'BO?(DG'BOc.?ZS’B%CS Q00a) QOODQQI(DO') L@C(B?COZ
C < < C c o¢ N C C < C C Q _¢
®OC\2|83:D£ (T{I(;OU)&?CGP CDDO§O(g))€pZQ{PZOC @G)O’]:l)gll (T.ZI(;OU)I C\I?OS’BO?(D
c. o0 ¢ ¢ N c C C C . < C c.c C N <
390§30’%§(;®0C\2|88:D@ G%SGéSQI(DQPSOgC QDOC§8(T{|C°ZOOD§(°: 3220C: OODDO§I

32
Q0 C C o ¢ C C C C (o]
03002 (T.?_l(OZOCD?C G30300M0C 61'.') O’.?_lCOCDS’BO)ﬂZX)& 32 LS(T.?JCOCDQ{ID (T.?JQO?SGCD

L ° o

Lol
le}

o

C < Q C..N ° QCo <
O’]OCO’]CD&II 613338(736@3080)% UDDODDGGF&?CGF) OD@%GO?I éL.CCGQS ?(QCD@I

. NPPRN Q Q9 g 9, e .9 . -
CRo02:RABAR} Rqo(ge Bepopogr (Gieg.gudogongeps cpgeqzepSyg

C C < N < ° N

Gﬂ’ﬁ?é CDU)C:?D:G{IO:S’BGOT Cf)@c(?-?(:?@()ﬂzlegwg GGSg«.?SE{PSSQDSCDSCD& Q0]

o]

SQOO(TJSQO§ ?CSI CB@QD&)(TSOSL O']:Dgll 3900°Q_|61@g §(DO(DQI’.')°(Y) Qﬁg&@

C C Q _¢

%C SGGCDZO)O)GG(SD@CD U)(T)GC\?(Y) I_I U)GTJ.,SEIU)GI 0\)@&8 ’380)5133& 06000

ILe

oo Q. c 8.9 . . c Q
CDGTJoQﬂ'_')o(Y.'? (Y?omf)oGj (T{I(;OCD?COZ cx)sga?msgo§oog:39@:>° aomgoosdm(rgooo
o

lo]
Qe

sgem:eo:cs@%@ogozeé@o%d]wén 020003622 (Fukuyama) (1996, p.7) “%
C
c

$28& 6 Qo Q.8 CQS . 0 Q o 8
00&ceal OD’.)(D’.)OG@’JG?C [9 @&?GS@DCC\POG&)OC%CQGJVQ ODBGO’{I.,(?&?

L
Q Q° C [o] Qo N o c
C\%SQ&?(YJSBO%oCQC ﬂq;%gm@&?m
C»

(
U)@S@Q) @[@C@@U) éLxCOD@ &%6]03&" 39&)(3]396@30 3961 39%0"9(709 E4

613

G

C C

0
Oon
2 CC)
on
o
°3
%
—'8
3
8
3
Fé%
Ne)
— -—Q)

On

(Education for Justice) @ G[§ogemmé@ée§§ EoodIBadigpiay

JL

Q¢ ¢ S
39@&)30)0)6(93@00’38(3]33&"



Module 3

Ethics and Society

2020 March

/7~ N\
ACC Myanmar
\_/



(A%
Introduction

1. This Module explores the importance of ethics to society and the
relationship between these two concepts. It is designed to be used by lecturers
to help their students understand the concept of society- sometime defined as
humankind as a whole, sometimes in relation to a particular place and to
investigate the ways in which ethical approaches can be applied to increase our
understanding of society, and ultimately our attempts to improve it. It also aims
to illustrate that ethics is part of the fabric of any dimension of society. Particular
attention is given to social contract theory and the work of John Rawls, with
specific reference to the concepts of justice and fairness.

2. The Module is a resource for lecturers. It provides an outline for a three-
hours class but can be used for shorter or longer sessions, or extended into a full-

fledged course. (/e4j/integrity-ethics/module-3/guidelines-stand-alone-course.

html)
3. Learning outcomes
e Define the concept of society
e Understand the relationship between ethics and society
e Describe different theoretical approaches that inform this issue, with
specific reference to social contract theory
e Articulate and defend a preferred position on the relationship between
ethics and society while appreciating its limitations
Key issues
4, Does society need ethics? Can we envision a society without ethics? These

questions address the very important relationship between ethics and society,

and are informed by more fundamental questions such as:

e Is ethics inherent in human beings and therefore embedded within
society (which would imply that the laws of nature are universal and

eternal, and can be discovered by reason)?



G

e Is ethics a human construct and therefore dependent on its creators
(and by implication subject to both societal context and constant
change)?
e Is the study of ethics and its role in society important for humans?
5. The concept of "society" is one of the most pervasive of all, and this
Module investigates different definitions of society. One of the many dictionary
(https://www.merriam-webster.com/dictionary/society) definitions of society is that
it is "a community, nation, or broad grouping of people having common
traditions, institutions, and collective activities and interests" (Merriam-Webster).
Although we sometimes refer to the global society, there are many different
societies that are defined in different ways (sometimes controversially) based on
geographical, cultural and other boundaries. One of the most popular ways to
dissect society conceptually is to make the distinction between three sectors: the
public sector (government), private sector (business enterprises) and civil society

(non-profit organizations).

6. Although the concept of ethics can also be questioned, the point of
departure in this Module is to acknowledge and recap the main ethical theories

without asking the meta-question: Is there such a thing as ethics?

7. This Module focuses mostly on the Western concepts of society and ethics,
but also acknowledges the relevance of non-Western perspectives, such as
Eastern, African or Latin American philosophies. Lecturers who wish to explore
Eastern philosophy in more detail are referred to an introductory discussion of by
James Fieser (2017). As opposed to the more secular approach of Western
philosophy, Hinduism, Buddhism, Confucianism and Daoism offer alternative
approaches to and explanations for the concept of society. Although it is difficult
to generalize, these approaches tend to be more closely associated with religious

traditions. Moreover, similarly to early Greek philosophy, they often do not


https://www.merriam-webster.com/dictionary/society
https://www.merriam-webster.com/dictionary/society

(R

clearly distinguish between personal, social and political elements. The Stanford
Encyclopedia of Philosophy (https://plato.stanford.edu/entries/ethics-chinese/)
describes the tradition of Chinese ethical thought as follows:
[It] is centrally concerned with questions about how one ought to live:
what goes into a worthwhile life, how to weigh duties toward family versus
duties toward strangers, whether human nature is predisposed to be
morally good or bad, how one ought to relate to the non-human world,
the extent to which one ought to become involved in reforming the larger
social and political structures of one's society, and how one ought to
conduct oneself when in a position of influence or power. (Wong, 2017)
8. As is often the case with a Western perspective, Greece is a good place to
start a discussion of the concept of society (Frisby and Sayer, 1986). The Greeks
did not have a separate word for society, but referred to society in combination
with references to community and association (koinonia). This word was used
both within the political as well as a household context and already contains an
ethical dimension since a relationship with the concept of justice is implied. Of
course, the fact that only those who were not slaves were deemed qualified to
discuss these matters also illustrates some interesting ethical dimensions about
freedom which were not apparent at the time.
9. Fast forward a few hundred years, and due mostly to the influence of
Christianity, the Greeks' unified concept of society was discontinued. The work of
Thomas Aquinas, for example, makes a distinction between what belongs on
earth ( civitas terrena) and what belongs with God ( civitas Dei), with
concomitant responsibilities to obey secular as well as divine laws (Frisby and
Sayer, 1986, p. 16).
10.  All the main ethical theories can be applied to different actions within or
dimensions of society. Some of the most popular and well-known normative

theories are utilitarianism, where ethical decisions are made based on an


Stanford%20Encyclopedia%20of%20Philosophy
Stanford%20Encyclopedia%20of%20Philosophy
https://plato.stanford.edu/entries/ethics-chinese/
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assessment of the likely consequences of an action; deontology, where decisions
are made based on rights and duties; ethics of care, where morality depends on
care for the well-being of others; and virtue ethics, where the focus is not on
assessing the action, but rather the individual involved. These theories are
discussed in further detail in Module 1 (http://www.unodc.org/e4j/integrity-
ethics/module-1/index.html) and 9 (/e4j/en/integrity-ethics/module-9/index.html)
of the present Module Series.

11.  Within the secular tradition, the idea of a social contract is critical to
understanding the concept of society. In essence, a social contract comprises the
voluntary agreement of individuals for society to be regulated in a way that
would benefit both society and individuals, based on the ethical dimensions of
justice and fairness. The social contract has been defined as follows: "people live
together in society in accordance with an agreement that establishes moral and
political rules of behavior. Some people believe that if we live according to a
social contract, we can live morally by our own choice and not because a divine
being requires it" (Ethics Unwrapped, 2018).

12. A brief summary of the concept of the social contract is provided by
the Stanford Encyclopedia of Philosophy (https://plato.stanford.edu/entries/
contractarianism-contemporary/): it traces the history of the term, starting with
the Greek philosophers to Hobbes, Locke, Rousseau, Kant and Rawls (D'Agostino,
2017). The table below provides extracts from the Stanford Encyclopedia's

discussion of a few of these philosophers.

Thomas Hobbes John Locke
(https://plato.stanford.edu/entries/hob | (https://plato.stanford.edu/entries/lo
bes-moral/) cke-political/)

The 17 ™ Century English philosopher | John Locke (1632-1704) is among

Thomas Hobbes is now widely regarded | the most influential  political
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as one of a handful of truly great
political philosophers, whose master-
work Leviathan rivals in significance the
political writings of Plato, Aristotle,
Locke, Rousseau, Kant, and Rawls.
Hobbes is famous for his early and
elaborate development of what has
come to be known as "social contract
theory", the method of justifying
political principles or arrangements by
appeal to the agreement that would be
made among suitably situated rational,
free, and equal persons. He is infamous
for having used the social contract
method to arrive at the astonishing
conclusion that we ought to submit to
the authority of an absolute-undivided
and unlimited-sovereign power. (Lloyd,

2014)

philosophers of the modern period.
In the Two Treatises of Government,
he defended the claim that men are
by nature free and equal against
claims that God had made all people
naturally subject to a monarch. He
argued that people have rights, such
as the right to life, liberty, and
property, that have a foundation
independent of the laws of any
particular society. Locke used the
claim that men are naturally free
and equal as part of the justification
for understanding legitimate
political government as the result of

a social contract where people in the

state of nature conditionally transfer

some of their rights to the
government in order to better
ensure the stable, comfortable

enjoyment of their lives, liberty, and
property. Since governments exist by
the consent of the people in order to
protect the rights of the people and
promote the public good,
governments that fail to do so can

be resisted and replaced with new
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governments. Locke is thus also
important for his defense of the right

of revolution. (Tuckness, 2016)

Jean-Jacques Rousseau

(https://plato.stanford.edu/entries/

rousseau/)

Jean-Jacques Rousseau remains an

important figure in the history of

philosophy, both because of his

contributions to political philosophy

and moral psychology and because of

his influence on later thinkers.

Rousseau's own view of philosophy and
philosophers was firmly negative,
seeing philosophers as the post-hoc
rationalizers of  self-interest, as
apologists for various forms of tyranny,

and as playing a role in the alienation

of the modern individual from
humanity's  natural  impulse to
compassion. The  concern that

dominates Rousseau's work is to find a
way of preserving human freedom in a
world where human beings are
increasingly dependent on one another

for the satisfaction of their needs.

Immanuel Kant
(https://plato.stanford.edu/entries/k

ant/)

Immanuel Kant (1724-1804) is the
central figure in modern philosophy.
He synthesized early modern
rationalism and empiricism, set the
terms for much of nineteenth and
twentieth century philosophy, and
continues to exercise a significant
influence today in metaphysics,

epistemology, ethics, political
philosophy, aesthetics, and other
idea of

fields. The fundamental

Kant's  "critical philosophy"

especially in his three Critiques: the
Critique of Pure Reason (1781, 1787),
the Critique of Practical Reason
(1788), and the Critique of the
Power of Judgment (1790) - is
human autonomy. He argues that
the human understanding is the

source of the general laws of nature



https://plato.stanford.edu/entries/rousseau/
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(Bertram, 2017) that structure all our experience;
and that human reason gives itself
the moral law, which is our basis for
belief in God, freedom, and

immortality. (Rohlf, 2016)

Table 1: Extracts from Stanford Encyclopedia of Philosophy

13.  John Rawls (https://plato.stanford.edu/entries/rawls/) (1921 - 2002) was an
American political philosopher whose most famous contribution was his theory
of justice as fairness (Wenar, 2017). The work of Rawls is addressed in Exercise
3 (/e4j/en/integrity-ethics/module-3/exercise.html#module3exercise3) of this
Module. In the following quote he discusses one of the most critical ethical
characteristics of society - the tension between the common interest and the

individual's interest:

Society ... is typically marked by a conflict as well as by an identity of
interest. There is an identity of interest since social cooperation makes
possible a better life for all than any would have if each were to live solely
by his own efforts. There is a conflict of interests since persons are not
indifferent as to how the greater benefits produced by their collaboration
are distributed, for in order to pursue their ends they each prefer a larger

to a lesser share. (Rawls, 1971, p. 4)

14.  Of course, philosophy does not offer the only entry point for discussions
about society. In fact, an entire academic discipline - sociology - focuses on the
scientific study of structures, processes and relationships within society.
Sociology can be linked to the concepts of integrity and ethics in different ways.

Even if the purpose of sociology is defined narrowly as an "objective" study of



https://plato.stanford.edu/entries/rawls/
https://plato.stanford/
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aspects of society, many of those aspects (e.g. class structure or societal
deviance) have strong ethical dimensions. In addition, the less neutral definition
of sociology would imply a normative dimension, i.e. that the purpose of

sociology is to improve society through scientific study.

15.  One of the most influential figures in the establishment of the sociological
tradition is Max Weber (https://plato.stanford.edu/entries/weber/) (1864 - 1920).
Weber was a German sociologist and political economist who wrote extensively
about capitalism, and his work has often been juxtaposed with the work of Karl
Marx (Kim, 2017). The following view on capitalism comes from his introduction

to The Protestant Ethic and the Spirit of Capitalism:

The impulse to acquisition, pursuit of gain, of money, of the greatest
possible amount of money, has in itself nothing to do with capitalism. This
impulse exists and has existed among waiters, physicians, coachmen,
artists, prostitutes, dishonest officials, soldiers, nobles, crusaders,
gamblers, and beggars. One may say that it has been common to all sorts
and conditions of men at all times and in all countries of the earth,
wherever the objective possibility of it is or has been given. It should be
taught in the kindergarten of cultural history that this naive idea of
capitalism must be given up once and for all. Unlimited greed for gain is
not in the least identical with capitalism, and is still less its spirit.
Capitalism may even be identical with the restraint, or at least a rational
tempering, of this irrational impulse. But capitalism is identical with the
pursuit of profit, and forever renewed profit, by means of continuous,
rational, capitalistic enterprise. For it must be so: in a wholly capitalistic
order of society, an individual capitalistic enterprise which did not take
advantage of its opportunities for profit-making would be doomed to

extinction. (Weber, 2001, pp. xxxi-xxxii)


https://plato.stanford.edu/entries/weber/
https://plato.stanford.edu/entries/weber/
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16.  Weber introduced the distinction between the ethics of conviction and the
ethics of responsibility in a famous lecture, Politics as a Vocation, which he
delivered to radical students in Germany in 1918. In the lecture, Weber describes
two different world views. The ethics of conviction presents the world of good
intentions, sometimes exemplified by people acting on the basis of religious
beliefs. For example: a Christian does what is right and leaves the outcomes to
God. But the ethics of responsibility looks beyond conviction and intention, and
takes the consequences of action (or inaction) into account. According to Weber,
humans should resist evil with force, otherwise they will be responsible for its
getting out of hand. Although Weber's frame of reference was the Christian
tradition, it could be argued that the same tension between conviction and

responsibility would also apply in other religious traditions.

17. It is the second approach (ethics of responsibility) that implies ethical
responsibilities in terms of how we understand our position in society.
Discussions about ethics and society include many specialized applications of
ethics: business ethics and corporate responsibility, media ethics and medical
ethics, to mention a few. Questions about how to respond to fake news, social
inequality, drone warfare, artificial intelligence, political refugees, religious
intolerance or climate change all have substantial links to society. This Module
does not address any of the applied areas in detail, but focuses on the higher
level issue of the relationship between ethics and society, with specific reference
to the concepts of justice, fairness and trust. Fukuyama (1996, p. 7) states that "a
nation's well-being, as well as its ability to compete, is conditioned by a single,
pervasive cultural characteristic: the level of trust inherent in the society". Some
of these topics will be addressed in more detail in other Modules of the E4J
Integrity and Ethics Module Series (/e4j/tertiary/integrity-ethics.html), for

example religious intolerance in Module 5 (/e4j/en/integrity-ethics/module-


https://www.unodc.org/e4j/tertiary/integrity-ethics.html
https://www.unodc.org/e4j/tertiary/integrity-ethics.html
https://www.unodc.org/e4j/en/integrity-ethics/module-5/index.html
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5/index.html) (Ethics, Diversity and Pluralism) and fake news in Module

10 (/e4j/en/integrity-ethics/ module-10/index.html) (Media Ethics).
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Exercises

This section contains suggestions for in-class and pre-class educational

exercises, while a post-class assignment for assessing student understanding of

the Module is suggested in a separate section.

The exercises in this section are most appropriate for classes of up to 50

students, where students can be easily organized into small groups in which they

discuss cases or conduct activities before group representatives provide feedback
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to the entire class. Although it is possible to have the same small group structure
in large classes comprising a few hundred students, it is more challenging and
the lecturer might wish to adapt facilitation techniques to ensure sufficient time
for group discussions as well as providing feedback to the entire class. The
easiest way to deal with the requirement for small group discussion in a large
class is to ask students to discuss the issues with the four or five students sitting
close to them. Given time limitations, not all groups will be able to provide
feedback in each exercise. It is recommended that the lecturer makes random
selections and tries to ensure that all groups get the opportunity to provide
feedback at least once during the session. If time permits, the lecturer could

facilitate a discussion in plenary after each group has provided feedback.

20. All exercises in this section are appropriate for both graduate and
undergraduate students. However, as students’ prior knowledge and exposure to
these issues vary widely, decisions about appropriateness of exercises should be
based on their educational and social context. The lecturer is encouraged to

relate and connect each exercise to the key issues of the Module.
Exercise 1: Today’s News

21.  Students are encouraged to bring a daily newspaper to class or to access
any news-related web site. They are given five minutes for individual preparation
-the task is to explore the front page or headlines and to identify three to five
stories with a clear ethical component. After five minutes, small groups are
formed (existing syndicate groups, if applicable) to discuss and share examples
(10 minutes). Each group is required to select one example to present to the

class as a whole (15 minutes).
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Lecturer guidelines

e Have one example ready to illustrate what is required (articles about
legislation to protect consumers or the environment and measures to
accommodate refugees or to promote anti-corruption are a few

examples that could be useful).

e Demonstrate clearly what the ethical component is in the example and
instruct groups to look for similar relationships when they select

examples to share with the class.

e When groups present to the class, the lecturer should use a flip-chart

or board to capture the main issues.
Exercise 2: The Everyday Ethicist

22.  Watch the following talk: The Significance of Ethics and Ethics Education

in Daily Life (https://www.youtube.com/watch?v=_8juebyo_z4).

23. This is a TEDx talk in which Michael Burroughs discusses different kinds of
ethical issues we face in our daily life. Because we all have to make ethical

decisions on a daily basis he describes the concept of "everyday ethicists".

24.  Students are paired in groups of two and three to discuss the video and in
particular the following questions: What is the relationship between ethics and
society? What is the origin of our own ethical standards and the ethical
standards of society? The lecturer should invite some students to provide

feedback.
Lecturer guidelines

e Have one example ready to illustrate what is required (for example, ask

students whether they believe that they would have had the same


https://www.youtube.com/watch?v=_8juebyo_Z4
https://www.youtube.com/watch?v=_8juebyo_Z4
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ethical standards if they had been born in a different part of the

world).

e Refer to one or more of the ethical theories discussed in Module 1
(http://www.unodc.org/e4j/integrity-ethics/module-1/index.html), and
refer to the material addressed in the Key issues (/e4j/en/integrity-

ethics/module-3/key-issues.html) section of this Module.

e When groups present to the class, the lecturer should use a flip-chart

or board to capture the main issues.
Exercise 3: Expedition to Mars [1]

25. This exercise comprises a simulation of John Rawls' Veil of Ignorance
thought experiment. It includes the following components (the time allocation is
a guideline only and can be adapted by the lecturer according to the

circumstances):

e Initial information provided to students via presentation and handout,

as well as video (10 minutes)
e Small groups discuss and come up with recommendations (20 minutes)
e Presentations by small groups on recommendations (10 minutes)
e Students vote on best recommendation (5 minutes)
e Individual membership of roles revealed (5 minutes)
e Students meet in groups defined by roles (20 minutes)
e Presentations by five different roles (20 minutes)

e Debrief by facilitator (10 minutes)


http://www.unodc.org/e4j/integrity-ethics/module-1/index.html
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26.  The lecturer starts this session with the one or both of the following videos

to set the scene:

This clip(https://www.youtube.com/watch?v=SMTLBhoCM8k) provides
an animated overview of the technology that might enable the
colonization of Mars, as well as the typical activities that might

characterize a Martian colony.

This clip (https://www.youtube.com/watch?v=TnY23KEkZPY) shows
SpaceX CEO Elon Musk unveiling his plan for colonizing Mars. It was
delivered in 2016 at the 67th International Astronautical Congress in
Guadalajara, Mexico. The purpose of using the video is to show to
students that this case study is no longer simply science fiction, but

could soon be a reality.

27.  Each student receives the following message in the form of a printed

handou

t:

Dear Student,

Congratulations! You have been selected to be a member of the
first human colony that will be established on Mars. You will stay on
Mars for five years and then return to Earth. You have been preassigned
to one of the following roles, but you will only be informed what this
role is at a later stage: builder, administrator, entertainer, scientist or
caterer. No transfers will be allowed from one role to another - you will
have to fulfill this role for the duration of your stay. You will receive your

allocated role only once you reach your destination.
The roles are defined as follows:

e The builders have to build a house for each member of the



https://www.youtube.com/watch?v=SMTLBhoCM8k
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colony. They will have to work 14 hours a day for the first year
in order to complete all the houses (basic temporary shelter is
available while construction takes place). For the final four
years they only need to do minor maintenance and are not
expected to work more than two hours per day. Builders will

comprise 60% of the members of the colony.

The administrators will be responsible for law and order and
the general administration of the colony. They will have sole
authority to resolve all disputes and to decide on appropriate
punishment in the case of transgression of rules. They will be
expected to work eight hours per day for the duration of the
five years. Administrators will comprise 10% of the members of

the colony.

The entertainers will be responsible for all social and
educational events in the colony. They will have to arrange
regular events such as plays, musical events, art classes,
discussion groups, etc. The entertainers will be expected to
work four hours per day for the duration of the five years, but
mostly in the evenings. Entertainers will comprise 10% of the

members of the colony.

Scientists will only be responsible for scientific research, which
is the core objective of the entire expedition. They need to
develop interventions to improve the quality of life of all
members of the Mars community, but they are also conducting
highly confidential research which they are not allowed to

share with anyone. Scientists can determine their own working
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hours and will comprise only 5% of the colony.

The caterers are responsible for feeding the whole colony. This
involves planting crops, harvesting, and preparing food. They
will need to work eight hours per day for the duration of the
five years. Caterers will comprise 15% of the members of the

colony.

As mentioned, you will receive your allocated role only once you

reach your destination. Your task as a group is to agree on a few rules of

engagement (a social contract) for your colony before your arrival. You

have to reach agreement on the following issues:

How will you determine the order in which completed houses
will be allocated? Who will move in first and who will move in

last?

Should the houses all be the same or should they be different?
For example, will the first houses be smaller than the later
houses, in order to reward the people who have to wait
longer? Will your status be taken into account in terms of the

house that you will receive?

You have to determine the salaries that will be paid to all
members of the colony. You have an average of $10,000 per
month per person to spend, but you can determine how much
each position will earn, and whether you want to create a
mechanism whereby bonuses will be paid. Money will be paid

into earth accounts, since no money is required on Mars.
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28.  Afterwards, students are presented with the following summary (or an
alternative presentation) of the concept of the Veil of Ignorance (https://plato.

stanford.edu/entries/original-position):

The original position is a central feature of John Rawls' social contract
account of justice, "justice as fairness," set forth in A Theory of Justice ... It
is designed to be a fair and impartial point of view that is to be adopted in
our reasoning about fundamental principles of justice. In taking up this
point of view, we are to imagine ourselves in the position of free and equal
persons who jointly agree upon and commit themselves to principles of
social and political justice. The main distinguishing feature of the original
position is "the veil of ignorance": to insure impartiality of judgment, the
parties are deprived of all knowledge of their personal characteristics and
social and historical circumstances. They do know of certain fundamental
interests they all have, plus general facts about psychology, economics,
biology, and other social and natural sciences. The parties in the original
position are presented with a list of the main conceptions of justice drawn
from the tradition of social and political philosophy, and are assigned the
task of choosing from among these alternatives the conception of justice
that best advances their interests in establishing conditions that enable
them to effectively pursue their final ends and fundamental interests.
Rawls contends that the most rational choice for the parties in the original
position are two principles of justice: The first guarantees the equal basic
rights and liberties needed to secure the fundamental interests of free and
equal citizens and to pursue a wide range of conceptions of the good. The
second principle provides fair equality of educational and employment
opportunities enabling all to fairly compete for powers and positions of

office; and it secures for all a guaranteed minimum of all-purpose means


https://plato.stanford.edu/entries/original-position
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(including income and wealth) individuals need to pursue their interests

and to maintain their self-respect as free and equal persons.

Lecturer guidelines

29. Depending on the time available, the lecturer can decide to make the two

videos compulsory preparatory work. Use the first part of the class to give clear

instructions, and - whenever small groups are engaged in discussion - move

from group to group to answer any questions they might have. The general flow

of the session is as follows:

The groups should come up with recommendations on the three issues:
order of the houses, size of the houses and salaries. Inevitably the
discussions on salaries will dominate. The lecturer can provide a
spreadsheet template to facilitate discussion, where different salaries
can be tested - remember that the average has to be $10,000 per
person, therefore differences between the roles will have an impact in
proportion to the size of the group. For example, it is much easier to
accommodate a very high salary for the scientists than it would be for

the builders.

The lecturer should capture the feedback from the groups in a table in
order to facilitate the voting process. It is advised to vote on each
aspect separately, e.g. one group can receive the most votes for their
view on the houses while another can win the salary vote. The final
"social contract" should be displayed to the class before the roles are

revealed.

There are different ways in which the roles can be revealed, and this
would depend on the size of the class. If hard copy handouts of the

instructions are handed out to a small class, an individual code can be
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added at the bottom of each copy. The lecturer can then indicate the
meaning of the code, e.g. 1 = builders, 2 = administrators, and so on.
Alternatively, the lecturer can determine other ways to do the
allocation, e.g. if your birthday is in January you are a builder, or if
your surname starts with an A, B or C you are an administrator, and so
on. The actual proportions of the roles in class do not have to reflect

the percentages as they are described in the handout.

e When students meet in groups defined by roles, they should be
instructed to discuss the fairness of the allocation. For example, it is
likely that the builders - when they meet as a group - will not be
satisfied with their salaries compared to some of the other roles. All the
groups (defined by role) should prepare a short presentation in which
they assess their own position and make some recommendations on
changes. The idea is not to enter into debate about actual changes to
the original social contract, but simply to experience the difference
between discussing something when you do not know your role, and

then to discuss the same issues once you know what your role will be.

e The lecturer wraps up the session with a brief explanation of the
original description by Rawls, and then explains to students that they
have just had a personal experience of one of the most famous thought
experiments in philosophy.

Exercise 4: What do | owe society?
30. The lecturer explains to the students that the university environment
forms part of society. The different sectors of society and the roles that they play

are discussed: e.g. the public sector is involved through funding and regulation of

university and degree requirements, the private sector is involved through the
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production and sale of text books and other support material or through the
creation of infrastructure, and the students themselves - especially once
qualified and working in a professional environment - will be in a position to
make a contribution to society. The lecturer then introduces the question: What

do | owe society? The question can be discussed in two distinct ways:

e Given the investment that society has made to educate me, how should
| behave while | am a student? Is it acceptable to get involved in
activities such as buying or selling exam papers or written assignments,

or plagiarism?

e What do | owe society once | graduate? Should | consider societal

needs when | make a decision on where | want to work?
Lecturer guidelines

e Depending on the time available, the lecturer can ask students to
discuss in small groups first, or simply solicit individual responses from

the floor.

e Be prepared to let the students engage in debate. While there may be
broad consensus on undesirable behavior such as plagiarism, the
degree to which societal needs should influence career choices will be

controversial.
Possible class structure

31. This section contains recommendations for a teaching sequence and
timing intended to achieve learning outcomes through a three-hour class. The
lecturer may wish to disregard or shorten some of the segments below in order
to give more time to other elements, including introduction, icebreakers,
conclusion or short breaks. The structure could also be adapted for shorter or

longer classes, given that the class durations vary across countries.
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Society and ethics (35 minutes)

The students engage in Exercise 1 (/e4dj/en/ integrity-ethics/module-
3/exercises.html#module3exercisel): they are given five minutes for
individual preparation - the task is to explore the front page of a
newspaper or online headlines of a news site and to identify three to
five stories with a clear ethical component. After five minutes small
groups are formed to discuss and share examples (10 minutes). Each
group is required to select one example to present to the class as a

whole (15 minutes).

Presentation on the importance of ethics to society (30 minutes)

The lecturer presents on the definition of society as well as the main

ethical theories.

Depending on whether the students have completed Module 1
(/e4j/en/integrity-ethics/module-1/index.html), this session could be

shortened.

Exercise 2 is completed: Students are paired in groups of two and three
to discuss the video and in particular the following questions: What is
the relationship between ethics and society? What is the origin of our

own ethical standards and the ethical standards of society?

Expedition to Mars exercise (90 minutes)

32. This exercise comprises a simulation of John Rawls' Veil of Ignorance

thought experiment. It includes the following components (timing can be

adjusted if required):

Initial information provided to students via presentation and handout

(10 minutes)


https://www.unodc.org/e4j/en/integrity-ethics/module-3/exercises.html#module3exercise1
https://www.unodc.org/e4j/en/%20integrity-ethics/module-3/exercises.html#/module3exercise1
https://www.unodc.org/e4j/en/%20integrity-ethics/module-3/exercises.html#/module3exercise1
https://www.unodc.org/e4j/en/integrity-ethics/module-1/index.html
(https:/www.unodc.org/e4j/en/integrity-ethics/module-1/index.html
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e Small groups discuss and come up with recommendations (20 minutes)
e Presentations by small groups on recommendations (10 minutes)

e Students vote on best recommendation (5 minutes)

e Individual membership of roles revealed (5 minutes)

e Students meet in groups defined by roles (20 minutes)

e Presentations by five different roles (20 minutes)

e Debrief by facilitator (10 minutes)

33.  See more detailed guidelines in Exercise 3 (/e4j/en/integrity-ethics/module-

3/exercises.html#module3exercise3) of this Module.
Plenary discussion (25 minutes)

e The lecturer facilitates a detailed Q&A session with students in which
the main theoretical issues as well as practical applications are

summarized.

e Specific links to other modules of the E4J University Module Series on
Integrity and Ethics (/e4j/tertiary/integrity-ethics.html) should also

pointed out.
Core reading

34. This section provides a list of (mostly) open access materials that the
lecturer could ask the students to read before taking a class based on this

Module.

e The Significance of Ethics and Ethics Education in Daily Life
(https://www.youtube.com/watch?v=_8juebyo_Z4). » This is a TEDx
talk in which Dr Michael Burroughs discusses different kinds of ethical

issues we face in our daily life. Because we all have to make ethical


https://www.unodc.org/e4j/en/integrity-ethics/module-3/exercises.html#module3exercise3
https://www.unodc.org/%20e4j/en/integrity-ethics/module-3/exercises.html#/module3exercise3
https://www.unodc.org/%20e4j/en/integrity-ethics/module-3/exercises.html#/module3exercise3
https://www.unodc.org/e4j/tertiary/integrity-ethics.html
https://www.unodc.org/e4j/tertiary/integrity-ethics.html
https://www.unodc.org/e4j/tertiary/integrity-ethics.html
https://www.youtube.com/watch?v=_8juebyo_Z4
(https:/www.youtube.com/watch?v=_8juebyo_Z4
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decisions on a daily basis he describes the concept of "everyday

ethicists".

e Contemporary Approaches to the Social Contract (https://plato.
stanford.edu/entries/contractarianism-contemporary/). » In this
discussion by the Stanford Encyclopedia of Philosophy, the following
components of the social contract concept are discussed: the role of
the social contract, the parties that are involved, agreement between

parties, the object of agreement and the content of the agreement

e Civil Society, United Nations (http://www.un.org/en/sections/
resources-different-audiences/civil-society/index.html). » A brief
discussion of the concept of civil society, and how this sector is served

by the United Nations.
Advanced reading

35. The following readings are recommended for students interested in
exploring the topics of this Module in more detail, and for lecturers teaching the

Module:

e Blackburn, Simon (2009). £thics: A Very Short Introduction. Oxford
University Press. » A readable and short introduction to different
topics, including his views on threats to ethics, a discussion on ideas
like pleasure and happiness as well as some foundational ethical ideas,

for example Kant's categorical imperative.

e Blackburn, Simon (2016). What Do We Really Know? London:
Quercus. » A continued exploration of ethics; important chapters
within the context of this Module are Chapter 7, "Is there such a thing

as society?" and Chapter 10, "Why be good?"


https://plato.stanford.edu/entries/contractarianism-contemporary/
(https:/plato.%20stanford.edu/entries/contractarianism-contemporary/
(https:/plato.%20stanford.edu/entries/contractarianism-contemporary/
(http:/www.un.org/en/sections/%20resources-different-audiences/civil-society/index.html
(http:/www.un.org/en/sections/%20resources-different-audiences/civil-society/index.html
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Fukuyama, Francis (1996). Trust: the Social Virtues and the Creation of

Prosperity. New York: Free Press Paperbacks.

Handy, Charles (1995). The Empty Raincoat: Making Sense of the
Future. Arrow Business Books. » Ways to make sense of discussions

about the future.

Mcintosh, Malcolm (2018). /n Search of the Good Society. Abingdon:
Routledge.  » Practical advice from a corporate responsibility

perspective.

Norman, Richard (1998). The Moral Philosophers. Oxford: Oxford
University Press. » An extremely accessible overview of both ancient
and modern moral philosophers. Final chapter, "The ethical world",

especially recommended.

Rachels, James (2014). The Elements of Moral Philosophy, 8 " edition.
McGraw-Hill. » Explores justice and fairness in more detail, and also
writes about the moral community. See especially Chapter 13.5, "The

moral community" and Chapter 13.6, "Justice and fairness".

Rawls, John (1971). A Theory of Justice. Cambridge: Harvard University

Press. » Challenging but important.

Sandel, Michael (2010). Justice: What's the Right Thing to Do? New

York: Penguin.

Sandel, Michael (2004). Liberalism and the Limits of Justice.
Cambridge: Cambridge University Press. » Sandel's books provide an
important contribution to our understanding of justice. For a more
accessible contribution, his TED talk (https://www.ted.com.talks/

michael _sandel_what_s_the_right_thing_to_do) is available online.


https://www.ted.com/talks/michael_sandel_what_s_the_right_thing_to_do
https://www.ted.com.talks/

o0®

e Williams, Bernard (2006). £thics and the Limits of Philosophy
(https://butterflyweeds.files.wordpress.com/2014/01/bernard_williams_
ethics_and_the_limits_of_philosbookos-org.pdf). Abingdon: Taylor &

Francis. » Some challenging philosophical arguments.
Student assessment

36. This section provides a suggestion for a post-class assignment for the
purpose of assessing student understanding of the Module. Suggestions for pre-

class or in-class assignments are provided in the Exercises section.

37. The following assignment is proposed to be completed within two weeks

after the Module:

Select any media article that addresses the relationship between ethics
and society. Examples might include fake news, social inequality, drone
warfare, artificial intelligence, refugees, religious intolerance, climate
change, or anytopic that would be deemed appropriate and relevant
within the specific context. Describe the example in your own words and
clearly demonstrate what the relevant issues are. Select an ethical theory
(e.g. utilitarianism or deontology) and apply this theory to the issue in
order to identify a preferred way to guide decision making and possibly

regulation. Maximum length: 1 500 words.
Additional teaching tools

38.  This section includes links to relevant teaching aides such as PowerPoint
slides and video material, that could help the lecturer teach the issues covered

by the Module. Lecturers can adapt the slides and other resources to their needs.


https://butterflyweeds.files.wordpress.com/2014/01/bernard_williams_ethics_and_the_limits_of_philosbookos-org.pdf
(https:/butterflyweeds.files.wordpress.com/2014/01/bernard_williams_ethics_and_the_limits_of_philosbookos-org.pdf
(https:/butterflyweeds.files.wordpress.com/2014/01/bernard_williams_ethics_and_the_limits_of_philosbookos-org.pdf
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PowerPoint presentation

e Presentation on Module 3: Ethics & Society (/documents/e4j/

powerpoints/M3_Ethics_and_Society_PPT_20181001.pptx)
Video material

e The Significance of Ethics and Ethics Education in Daily Life (https://

www.youtube.com/watch?v=_8juebyo_Z4)

e The McCoy Family Center for Ethics in Society at Stanford University

(https://ethicsinsociety.stanford.edu/)

e A short video of the Centre and its resources (https://www.youtube.

com/watch?v=spG4C5v3NXo)
Guidelines to develop a stand-alone course

39. This Module provides an outline for a three-hour class, but there is
potential to develop its topics further into a stand-alone course. The scope of
such a course will be determined by the specific needs of each context, but a
possible structure is presented here as a suggestion, using Simon

Blackburn's What do we really know (2016) as a reference point.

Session Topic Brief description
1 Is there such a | Based on Blackburn's chapter that addresses
thing as | the individual and the group and the
society? relationship between them
2 Am | free? Based on Blackburn's chapter of choice and

responsibility

3 Is there such a | A meta-ethical discussion about the existence
thing as ethics? | of ethics and morality, based on Norman's
chapter "The Ethical World"



https://www.unodc.org/documents/e4j/powerpoints/M3_Ethics_and_Society_PPT_20181001.pptx
https://www.youtube.com/watch?v=_8juebyo_Z4
https://ethicsinsociety.stanford.edu/
https://ethicsinsociety.stanford.edu/
https://www.youtube.com/watch?v=spG4C5v3NXo
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Session Topic Brief description
4 Natural law An overview of the concept of natural law and
the Blackburn chapter on "What is Human
Nature?"
5 Ethics theory An overview of core ethical theories:
consequentialism, deontology, virtue ethics
6 Nasty, brutish | An overview of the contribution of Thomas
and short Hobbes
7 The Social | An overview of the contribution of John Rawls
Contract
8 Trust Based on the work of Francis Fukuyama, with
reference to the concepts of social virtues and
prosperity
9 Why be good? A concluding session based on Blackburn's

chapter on annoying behavior and annoying
questions
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Introduction

1. We live in a world in which individuals, organizations, countries and
societies are increasingly connected. Therefore, the impact of leadership - both
good and bad - reverberates throughout entire political and economic systems.
Greater connection equals greater influence, and this has changed the nature of
leadership. Leaders have influence beyond their organizations, increasing the
interconnection between ethics and good leadership. This Module is designed to
help lecturers acquaint students with the theoretical underpinnings and practical
applications of ethical leadership, taking into account the cultural diversity of
contemporary organizations. The Module is structured around three major
questions:

e What is ethical leadership?

e Why is ethical leadership important?

e How can ethical leadership be promoted?
2. The Module is a resource for lecturers. It provides an outline for a three-
hour class but can be used for shorter or longer sessions, or extended into a full-
fledged course (see: Guidelines to develop a stand-alone course (/e4j/integrity-

ethics/module-4/guidelines-stand-alone-course.html)).
3. Learning outcomes

e Define and give examples of ethical leadership
e Understand leaders' ethical responsibilities

e Explain effective ethical leadership

e Assess ethical leadership

e Identify ways to promote ethical leadership


https://www.unodc.org/e4j/integrity-ethics/module-4/guidelines-stand-alone-course.html
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Key issues

4, This Module is designed to help lecturers acquaint students with the
theoretical underpinnings and practical applications of ethical leadership, taking
into account the cultural diversity of contemporary organizations. The Module is

structured around three major questions:

e What is ethical leadership?
e Why is ethical leadership important?

e How can ethical leadership be promoted?

5. It is noted that leadership is sometimes exercised collectively, for example,
through an organization. However, this Module focuses on individual leadership.

The Module applies to both formal and informal leadership.
Leadership and ethics

6. Leadership has been defined in various ways (Fleishman and others,
1991). One common definition regards leadership as a process whereby an
individual influences a group of individuals to achieve a common goal
(Northouse, 2016, p. 16). The following components are central to this definition:
(a) leadership is a process, (b) leadership involves influence, (c) leadership

occurs in groups, and (d) leadership involves common goals.

7. For present purposes, the Module refers to the individuals exerting
influence as 'leaders', and to those being influenced as 'followers'. While the
distinction between leaders and followers is helpful for illustrative purposes, it
should be noted that one can simultaneously be a leader in one context and a
follower in another context. It should also be noted that leadership can be
formal, such as in the case of an elected prime minister or a company's CEO. But
there are also cases of informal leadership, when the influence does not derive

from a formal authority conferred through rules and procedures. Finally, it is
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useful to highlight that leaders can be associated with the world of business,

politics, popular culture, and other areas of life.

8. Turning to the concept of ethical leadership, Eisenbeiss (2012) argues that
this concept involves setting and pursuing ethical goals and influencing others in
an ethical manner. Similarly, De Hoogh and Den Hartog (2009) define ethical
leadership as the process of influencing the activities of a group toward goal
achievement in a socially responsible way. They focus both on the means
through which leaders attempt to achieve goals as well as on the ends

themselves.

9. As discussed in detail in Integrity and Ethics Module 1 (/e4j/en/integrity-
ethics/module-1/index.html) (Introduction and Conceptual Framework), the
study of ethics generally consists of examining questions about right and wrong,
virtue, duty, justice, fairness, and responsibility towards others. From an ethical
perspective, according to Ciulla (2014, p. 16), the ultimate point of studying
leadership is to answer the question: What is good leadership? The word "good"
has two meanings in this context: technically good (or effective) and morally
good. This focus on the concept of 'morally good' demonstrates that ethics lies

at the heart of leadership studies.
The importance of ethical leadership

10.  Ethical leadership is important for two main reasons. First, leaders have
ethical responsibilities because they have a special position in which they have a
greater opportunity to influence others and, therefore, outcomes in significant
ways. Most people would agree that all of us have a responsibility to behave
ethically, but it is clear that leaders are held to higher ethical standards than

followers.
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11.  The values of leaders influence the culture of an organization or society,
and whether it behaves ethically or not. Leaders set the tone, develop the vision,
and their values and behaviours shape the behaviour those involved in the
organization or society. Therefore, leaders have a significant impact on people
and societies. Examples of formal and informal leaders from around the world
include Nelson Mandela, Mahatma Gandhi, Malala Yousafzai, Peng Liyuan (First
Lady of China), Sheikh Hasina Wajed (Prime Minister of Bangladesh), Yvon
Chouinard (the founder of Patagonia), Melinda Gates and Angelina Jolie.
However, the impact of a leader is not always positive, as illustrated by Hitler's
leadership of Nazi Germany. The impact of his leadership was disastrous for

millions of individuals and the world in general.

12.  On a smaller scale, even team leaders can have profound effects on their
team members and the organization. All leaders, no matter how many followers
they have, exert power. To exert power over other people carries an ethical
responsibility. Power is the ability of one person (or department) in an
organization to influence other people to bring about desired outcomes. The
greater the power, the more responsibility a leader has. Therefore, leaders at all
levels carry a responsibility for setting the ethical tone and for acting as role

models for others.

13. Contemporary practice and literature is shifting the focus away from
traditional leadership styles, such as charismatic and transactional leadership,
and is increasingly focusing on leadership styles that emphasize an ethical
dimension, such as transformative, servant, value-based or authentic leadership.
In other words, what is regarded today as a 'good leader' is someone who
effectively leads towards ethical results and not someone who is simply good at

leading (as many ill meaning demagogues can be). It has been argued that this
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development emphasizes the strong links between ethics and effective

leadership (Ng and Feldman, 2015).

14. Two models can be used to explain the relationship between ethical
leadership and effective leadership - the 'interpersonal trust' model and the
'social power' model. The former is attributed to Schindler and Thomas (1993),
who argue that interpersonal trust is based on five components: integrity,
competence, consistency, loyalty, and openness. Integrity refers to honesty and
truthfulness; competence is associated with technical and interpersonal
knowledge and skills; consistency is defined as reliability, predictability, and
good judgment; loyalty refers to willingness to protect and save face for a
person; and openness is the willingness to share ideas and information freely.
This model reflects the idea that followers who trust a leader are willing to be
vulnerable to the leader's actions because they are confident that their rights

and interests will not be abused.

15.  The 'social power' model was developed by French and Raven (1959), who
identified five common and important bases of power: legitimate, coercive,
reward, expert, and referent. Legitimate power refers to a person's right to
influence another person coupled with the latter's obligation to accept this
influence; coercive power derives from having the capacity to penalize or punish
others; reward power is about having the capacity to provide rewards to others;
expert power is based on the followers' perceptions of the leader's competence;
and referent power derives from the followers' identification with and liking of
the leader. Each of these bases of power increases a leader's capacity to

influence the attitudes, values, or behaviours of others.

16. There are three ways in which a follower may react to these forms of
power, according to French and Raven (1959). First, when leaders successfully

use legitimate or coercive or reward power (collectively referred to as position
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power) they will generate compliance. Compliance means that people follow the
directions of the person with power, whether or not they agree with those
directions. The second way in which followers may react to the use of power,
especially the use of coercion that exceeds a level people consider legitimate, is
to resist the leader's attempt to influence. Resistance means that employees will
deliberately try to avoid carrying out instructions or they will attempt to disobey
orders. The third type of reaction to power is commitment, which is the response
most often generated by expert or referent power (collectively referred to as
personal power). Commitment means that followers adopt the leader's viewpoint
and enthusiastically carry out instructions. Although compliance alone may be
enough for routine matters, commitment is particularly important when the
leader is promoting change (Daft, 2008, p. 365). In general, people tend to
identify with an ethical leader. Ethical leadership is not the sole source of
referent power, but it is an important one, particularly in an increasingly

changing, globalizing, and transparent world.
Ethical dimensions of leadership

17.  The evaluation of leadership from an ethical point of view is influenced by
ethical theories and principles of ethical leadership, as well as by practical
questions. Ethical theories provide a system of rules or principles that guide us in
making decisions about what is right or wrong and good or bad in a particular
situation (Northouse, 2016). There are various theoretical approaches to ethical
decision-making. Three of the major Western theories were discussed in Module
1(/e4j/en/integrity-ethics/module-1/index.html): utilitarianism (morality depends
on whether the action maximizes the overall social 'utility' or happiness),
deontology (morality depends on conformity to moral principles or duties
irrespective of the consequences) and virtue ethics (morality depends on

perfecting one's character). Practical guidelines for exercising ethical leadership
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have been created by various scholars. For example, Eisenbeiss (2012) highlights
four principles of ethical leadership: humane orientation, justice orientation,
responsibility and sustainability orientation, and moderation orientation. Another
approach is that of Northouse (2016), who suggests five principles of ethical
leadership: respect, service, justice, honesty, and community. These principles
are the focus of Exercise 5 (/e4j/en/integrity-ethics/module-4/exercise.html#

module4exercise5) of the Module.

18.  While theories and principles of ethical leadership are pertinent, practical
questions are also important for ethical dilemmas, especially since it is not
always feasible to apply a detailed theoretical analysis before making a decision.
In this regard, it is helpful to use a checklist to guide decision-making. This is
sometimes referred to as "ethics quick tests" or ethical decision-making models,
both of which have made their appearance in various guises such as codes of
conduct of large corporations. The following example of an ethical decision-

making model is provided by Hodges and Steinholtz (2018):

ETHICAL DECISION MAKING MODEL

Consider the Consult appropriately to
ethical aspects carefully broaden your perspective

{ Distinguish facts from
Keep an open mind Ask open questions ',:::”’n‘-{\"l acts fro

How will It affect each Is it in accardance with: A

of our stakeholders? Al 3 pol ket Laws 30 egulacions, 'Would you be proud if: I
| was repacied 1t e newipsper o o gcis et

(ciatomen tharmacidery, cokangee, PGSR RRIIIRN toliet Yout TOLVER. poars a1 Triends Mesa 20ME itF

parined, coematilies, pladet) Atd] yoar peessosl vitees!

Am | comfortable with this
solution? (If not, discard it)

;Z'g,aec:?;;:g&z‘ng“ What challanges How can | overcome Whe can heip me to
by considering: might | face? these challenges? implement wisely?
Be open to feedback
Implement, then ask: :fézlest?:gg aaree and follow up as
pefle b necessary,

©AretéWork LLP 2017
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19.  Another example is the ethics quick test (http://www.ethics.org.au/about/
what-is-ethics) that is provided by The Ethics Center, an Australian-based non-
profit organization. The Ethics Center suggests that we ask the following six

questions before we make a decision:

(a)  Would | be happy for this decision to be headlining the news
tomorrow?

(b) Is there a universal rule that applies here?

(c)  Will the proposed course of action bring about a good result?

(d)  What would happen if everybody did this?

(e)  What will this proposed action do to my character or the character
of my organization?

(f) Is the proposed course of action consistent with my values and

principles?

20. Effective leaders are often confronted with impossible dilemmas, where no
ideal resolution exists. In such situation leaders need to make difficult decisions
that involve sacrificing some goods for the sake of promoting others. A classical
example is the decision to go to war, knowing that many people, including
civilians, will die. Sometimes this dilemma is known as the dirty hands problem

(https://plato.stanford.edu/entries/dirty-hands/).
Becoming an ethical leader

21. The issue of ethical leadership is an ancient one. For example, Aristotle
argued that the ethical person in a position of leadership embodies the virtues of
courage, temperance, generosity, self-control, honesty, sociability, modesty,
fairness, and justice. To Confucius, wisdom, benevolence and courage are the
core virtues. Applying ethics to leadership and management, Velasquez (1992)

has suggested that managers develop virtues such as perseverance, public-
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spiritedness, integrity, truthfulness, fidelity, benevolence, and humility. Ethical
leadership is also associated with the African concept of the sage. Henry Odera
Oruka (1944-1995), from Kenya, researched sage traditions of Sub-Saharan
Africa and provided an account of wisdom that is distinctly African. The
contemporary South African author Reul Khoza provided accounts of ethical
leadership from the perspective of Ubuntu which, among other things, feature a
communitarian account of virtue originating in Africa. The philosopher Al-Farabi
(872-950) provides us insights into ethical leadership from an Islamic
perspective. He was born somewhere in modern day Central Asia, and moved
throughout the great cities of the Islamic world, such as Baghdad and Damascus.
His philosophy was wide ranging, but his insights on leadership can be found in
his writings on ethics and politics. In those works, including his famous book 7he
Virtuous City, Al-Farabi argued that leaders should also be philosophers, an idea
he drew from the Ancient Greek philosopher Plato. For Al-Farabi, this meant that
a leader must not just be a person of action and power, but one who reflects
upon what is best for the community which he or she governs. Unlike Plato, he
argued that the best city was not a monocultural one, but one which embraced
diversity, and the wisest leaders found ways in which peoples of different races
and beliefs could live together. Other thinkers have emphasized other sets of
virtues, but the differences are not as big as one might think. In fact, people from

various cultures may have quite similar views on essential virtues.

22. Regarding the development of virtues, according to the Aristotelian way,
when virtues are practiced over time, from youth to adulthood, good values
become habitual, and part of the people themselves. By telling the truth, people
become truthful; by giving to the poor, people become benevolent; by being fair
to others, people become just. The Confucian way of cultivating oneself begins

with obtaining a deep knowledge of how the world works, moves through taking
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certain actions and ends with one's most ambitious goal - to illustrate virtue
throughout the world. This is strongly connected to the idea that 'knowing',
'doing' and 'being' are three interrelated components of an ethical person. In 7The
Great Learning, written around 500 B.C., and the first of four books selected by
Zhu Xi during the Song Dynasty as a foundational introduction to Confucianism,
Confucius (http://classics.mit.edu/confucius/learning.html) described the process

as follows:

The ancients who wished to illustrate illustrious virtue throughout the
kingdom first ordered well their own states. Wishing to order well their
states, they first regulated their families. Wishing to regulate their families,
they first cultivated their persons. Wishing to cultivate their persons, they
first rectified their hearts. Wishing to rectify their hearts, they first sought
to be sincere in their thoughts. Wishing to be sincere in their thoughts,
they first extended to the utmost their knowledge. Such extension of

knowledge lay in the investigation of things.

23.  Trevifio, Hartman and Brown (2000) argue that ethical leadership
comprises two aspects: the "ethical person"” and the "ethical manager". One
must first be an ethical person in order to become an ethical manager. The
managerial aspect refers to a leader's intentional efforts to influence others and
guide the ethical behaviour of followers - such as communicating ethical
standards and disciplining employees who behave unethically. Ethical leadership
relies on a leader's ability to focus the organization's attention on ethics and
values and to infuse the organization with principles that will guide the actions
of all employees. Trevifio and others also identify three measures that effective
ethical managers usually take. First, they serve as a role model for ethical
conduct in a way that is visible to employees. Second, they communicate

regularly and persuasively with employees about ethical standards, principles
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and values. Third, they use the reward system consistently to hold all employees

accountable to ethical standards.

24. The context in which leaders operate should not be ignored. Even an
ethical person with ethical intentions can behave unethically due to behavioural
dimensions and or systemic pressures. These issues are explored in depth
in Modules 6 (/e4j/en/integrity-ethics/module-6/index.html), 7 (/e4j/en/integrity-
ethics/module-7/index.html) and 8 (/e4j/en/integrity-ethics/module-8/index.html).
Moreover, ethical leadership may vary in different cultures, including in terms of

style and values as well as the manners in which the leader influences followers.
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Exercises

25.  This section contains suggestions for in-class and pre-class educational
exercises, while a post-class assignment for assessing student understanding of

the Module is suggested in a separate section.
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26. The exercises in this section are most appropriate for classes of up to 50
students, where students can be easily organized into small groups in which they
discuss cases or conduct activities before group representatives provide feedback
to the entire class. Although it is possible to have the same small group structure
in large classes comprising a few hundred students, it is more challenging and
the lecturer might wish to adapt facilitation techniques to ensure sufficient time
for group discussions as well as providing feedback to the entire class. The
easiest way to deal with the requirement for small group discussion in a large
class is to ask students to discuss the issues with the four or five students sitting
close to them. Given time limitations, not all groups will be able to provide
feedback in each exercise. It is recommended that the lecturer makes random
selections and tries to ensure that all groups get the opportunity to provide
feedback at least once during the session. If time permits, the lecturer could

facilitate a discussion in plenary after each group has provided feedback.

27.  All exercises in this section are appropriate for both graduate and
undergraduate students. However, as students' prior knowledge and exposure to
these issues vary widely, decisions about appropriateness of exercises should be
based on their educational and social context. The lecturer is encouraged to

relate and connect each exercise to the key issues of the Module.
Exercise 1: Leader's view

28.  Leaders differ in how they view human nature and the tactics they use to
get things done through others. This exercise is intended to encourage students
to reflect carefully on their current views on leadership and to stimulate their
interest in learning more about ethical leadership. The lecturer asks the student
to complete the following questionnaire, either in class or before they arrive to
class, and facilitates a discussion in class around the questions. The

questionnaire is adapted from Richard Daft's The Leadership Experience (p. 166;
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see References in Key issues (/e4j/en/integrity-ethics/module-4/key-issues.html)

section of the Module).

29.  Think carefully about each item below and indicate whether you agree or
disagree with it. Also indicate whether you think your class mates would agree or

disagree with each item.

My class
Me (Agree
) mates (Agre
/ Disagree) i
e / Disagree)

1. Overall, it is better to be humble and honest
than to be successful and dishonest.

2. If you trust someone completely, you are
asking for trouble

3. A leader should take action only when it is
morally right.

4. A good way to handle people is to tell them
what they like to hear.

5. There is no excuse for telling a white lie to
someone.

6. It makes sense to flatter important people.

7. Most people who get ahead as leaders have
led very moral lives.

8. It is better not to tell people the real reason
you did something unless it benefits you to do
so.
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9. The majority of people are brave, good, and
kind.

10. It is hard to get to the top without
sometimes cutting corners.

Lecturer guidelines

30. Lecturers should encourage students to share their answers and the
reasons behind their choices. Students can do this in small groups or simply by
turning to the student next to them. Lecturers should not evaluate or criticize
students' answers; rather they should encourage students to share what they
really believe, and direct them to think deeply. Ambiguity and differences are
expected to appear in students' arguments. Lecturers could summarize the
discussion, and explain to the students that in order to resolve the ambiguity and
differences that were expressed, they could obtain more knowledge about
ethical leadership, including the leader's ethical responsibility, the importance of
ethical leadership in making a leader effective, how to make ethical decisions

and ways to promote ethical leadership.
Exercise 2: Decision cards

31. This exercise involves distributing cards to students, asking them to decide
in which "box" to place the cards, and to consider the choices made by their

fellow students.
32.  The lecturer could provide students with the following instructions:

(1) Please read the decision cards distributed to you and decide in which
of the four boxes you would like to place each card. The boxes are

titled as follows: "in all cases", "in most cases", "in some cases" and

"never".
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(2) Once you have decided in which box to place each decision card, write

the number of the card in the selected box.

(3) After you complete the task, compare the selections of the student
sitting next to you with your own selections and identify any

differences.

(4) Focusing on the differences in your selections, discuss with your fellow

student the reasons for your respective selection decisions.

(5) Following the discussion, feel free to change your selections. Please

show your changes by drawing an arrow to the new box.

(6) Take note of the number of cards you changed.

Decision cards

Decision Card 1 Decision Card 2 Decision Card 3
It is wrong for Leaders must consider the Leaders must always
leaders to accept consequences of their be role models for all

gifts from followers. | actions and the effects they | followers.

will have.
Decision Card 4 Decision Card 5 Decision Card 6
Under all It is enough for leaders to Leaders must act in
conditions, leaders become an expert, as accordance with the

must ensure that all | human relationships do not | principle of equality.
followers participate | matter.
in the decision
making.
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Boxes

Box 1: Box 2: Box 3: Box 4:
never in some in most in all
cases cases cases

Decision Card 1

Decision Card 2

Decision Card 3

Decision Card 4

Decision Card 5

Decision Card 6

Lecturer guidelines

33. The purpose of this card exercise is to encourage students to make
decisions in given situations and to evaluate the decisions' ethical dimensions
from the point of view of others. Lecturers could design their own cards and

adapt the exercise accordingly.
Exercise 3: Pop culture examples of ethical leadership

34.  Either during class or at home before the class, ask the students to
research online a current example of ethical leadership among pop culture
figures and celebrities. Ask each student to provide an explanation as to why this

figure or celebrity demonstrates ethical leadership.

35. Alternatively, ask each student to prepare a two-minute video clip

presenting the pop-culture ethical leader of their choice.
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Lecturer guidelines

36. The point of this exercise is to encourage students to appreciate how
ethical leadership impacts on and relates to their own lives, and to articulate
what ethical leadership means in their own terms. Students should feel free to
select any pop culture figure as an example of ethical leadership, but the lecturer
could stimulate the students by providing some well-known examples from their
region such as Bono, Oprah Winfrey, Beyoncé, Ivorian reggae singer Alpha

Blondie, Nigerian rapper Falz, or Chinese basketball player Yao Ming.
Exercise 4: Case study Telling the truth

37. Invite students to consider the following case, taken from Robbins,
Stephen P. and David A. De Cenzo (1998). Fundamentals of management:

Essential concepts and applications (2nd ed.). New Jersey: Prentice-Hall, p. 28.

38.  One of your employees has just been diagnosed with a treatable form of
cancer. He has confided in you about the status of his health. He has also asked
you not to say a word to anyone because he considers his health to be a
personal matter. Over the next few months, this employee is absent frequently,
especially during his radiation treatments. His absences are not a major problem
for the company because his duties involve direct computer work which he can
do while at home. However, some of your other employees have asked you
what's wrong with him. You politely decline to discuss his situation. As a result,
the other employees think that their co-worker is getting special treatment, and
are ready to go to your boss to complain. You are confident that if they only
knew of the employee's illness, they would understand. But you promised him
not to reveal the reason for his absence. At the same time, it would create
unnecessary and unhelpful problems for him if other employees complain about

him.
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39.  Ask students to discuss the following questions:

e Should you reveal to your employees the reason for their co-worker's

absence? Why or why not?
e Should you explain to your boss what is really going on?
e How would you handle this situation?
Lecturer guidelines

40.  Gives students a few minutes to read the short case and prepare individual
answers to the three questions. Have students discuss their answers in small
groups and elect a spokesperson to provide feedback to the plenary group. Ask
the group spokespersons to provide feedback. Summarize by explaining the
dilemma (choosing between telling the truth and being loyal to a friend), and
highlighting how the application of different ethical theories might lead to

different actions.
Exercise 5: Case study: Stay neutral or not

41. You are the CEO of a large online platform that allows C2C business
transactions (transactions directly between customers). At a leadership summit,
the CEO of a video game company approaches you to express his concern over
discovering a bootlegged version of a video game his company had began to
produce on your platform. The CEO goes on to say that his company stopped the
production of the game after receiving too much criticism over how violent the
game is. He asks if you would consider taking down the game, not only because
it is a bootlegged version, but also because it is violent. Previously, you have
never evaluated the products sold on your platform since your company is
protected under the Digital Millennium Copyright Act (DMCA). The DMCA states
that an online platform like yours cannot be held liable for selling any particular

product so long as the company does not selectively police its site. If your
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company were to remove this product from the platform then, under the DMCA,
you should review all products being sold. This would require the hiring of a new
team, along with the added risk of significantly reduced transactions on your
platform. If you stay neutral and let the product stay, you could risk criticism

from the public for allowing the sale of such a violent game.

42.  Ask students to discuss the decision they would have made if they were in

this leader’s position, and the reasons for that decision.
Lecturer guidelines

43.  This case study involves a somewhat more complex ethical conflict for a
leader compared to the previous one. The guidelines for conducting this exercise
are similar to the previous one: After giving the students a few minutes to read
the short case and prepare individual answers, have them discuss their answers
in small groups and elect a spokesperson to provide feedback to the plenary
group. Ask the groups' spokespersons to provide feedback. Summarize by
explaining the dilemma and highlighting how the application of different ethical

theories might lead to different actions.
Exercise 6: Turning knowledge into practice

44, The idea behind this exercise is to turn knowledge about ethical
leadership into practical guidelines. Students are encouraged to carefully
examine the ten activities Daft associates with a moral leader, and then to review
the five principles of ethical leadership suggested by Northouse (see Key

Issues (/e4j/en/integrity-ethics/module-4/key-issues.html) section of the Module).
45,  Daft summarizes the following ten activities of a moral leader:

(1) Develop, articulate, and uphold high moral principles.
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Focus on what is right for the organization as well as all the people
involved.
Set the example you want others to live by.
Be honest with yourself and others.
Drive out fear and eliminate issues that cannot be discussed.
Establish and communicate ethics policies.
Develop a backbone - show zero tolerance for ethical violations.
Reward ethical conduct.

Treat everyone with fairness, dignity, and respect, from the lowest to

the highest level of the organization.

Do the right thing in both your private and professional life - even if

no one is looking.

Northouse's five principles of ethical leadership are as follows:

(1)

Ethical Leaders Respect Others: To do so means always to treat
others as ends in themselves and never as means to ends. Respect
means that a leader listens closely to followers, is empathic, and is
tolerant of opposing points of view. It means treating followers in

ways that confirm their beliefs, attitudes, and values.

Ethical Leaders Serve Others: Leaders who serve are altruistic. They
place their followers' welfare foremost in their plans. In practicing the
principle of service, ethical leaders must be willing to be follower-
centered, must place others' interests foremost in their work, and

must act in ways that will benefit others.
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(3) Ethical Leaders Are Just: Ethical leaders are concerned about issues
of fairness and justice. They make it a top priority to treat all of their
followers in an equal manner. As a rule, no one should receive special
treatment or special consideration except when his or her particular
situation demands it. When individuals are treated differently, the
grounds for different treatment must be clear and reasonable, and

must be based on moral values.

(4) Ethical Leaders Are Honest: Being honest is not just about telling the
truth. It has to do with being open with others and representing

reality as fully and completely as possible.

(5) Ethical Leaders Build Community: Ethical leadership demands
attention to a civic virtue. Leaders and followers need to attend to
more than their own mutually determined goals. They need to attend
to the community's goals and purpose. An ethical leader is concerned
with the common good, in the broadest sense, paying attention to
how the changes proposed by a leader and followers will affect the

larger organization, the community, and society.

47.  After carefully considering the approaches of Northouse and Daft,
Students are encouraged to critically evaluate these approaches, and come up

with their own set of practical guidelines for ethical leadership.
Lecturer guidelines

48. The lecturer provides an overview of these two approaches, and a few
examples of how this can work in practice. Students are asked to study the lists
of activities individually, and then discuss them in small groups. Students should
also consider these approaches critically. Do they agree with the lists? Invite

students to prioritize items on the lists (for example by picking their top three)
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and also to suggest new activities that can be added to the lists. Each small
group is given the opportunity to present their top three list to the entire class
and indicate the reasons behind their choices. The lecturer captures this on a
whiteboard in order to be able to identify common activities across the groups.
After all groups have presented their lists, the lecturer summarizes and concludes

the exercise.
Possible class structure

49. This section contains recommendations for a teaching sequence and
timing intended to achieve learning outcomes through a three-hour class. The
lecturer may wish to disregard or shorten some of the segments below in order
to give more time to other elements, including introduction, icebreakers,
conclusion or short breaks. The structure could also be adapted for shorter or

longer classes, given that the class durations vary across countries.
Introduction (5 minutes)

e Introduce the importance of leadership given the complexity and

cultural variation of organizations worldwide.

e Introduce the three questions to be addressed in the Module: what is
ethical leadership, why is ethical leadership important, and how to

promote ethical leadership.
Leader's view exercise (20 minutes)

e Conduct exercise 1 (/edj/en/integrity-ethics/module-4/exercises.html#
module4exercisel). Distribute a sheet to every student, and ask

students to answer the questions (5 minutes).

e Have students share their answers and reasons behind their choices

(10 minutes).


https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise1
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise1
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise1

(4
e Summarize the answers and reasons, and explains that the ambiguity
and differences discovered in the discussion can be better resolved
through obtaining more knowledge about ethical leadership (5

minutes).
Definition of leadership and ethical leadership (5 minutes)

e Present the definitions of leadership, paying special attention to the
components central to the phenomenon: (a) leadership is a process,
(b) leadership involves influence, (c) leadership occurs in groups, and

(d) leadership involves common values and goals.

e Present the definitions of ethical leadership, and briefly explain the

differences between ethical leadership and leadership ethics.
Why do leaders have ethical responsibility? (10 minutes)

e Discuss the importance of ethical leadership drawing on the relevant

discussion in the Key Issues section of the Module.

e Use both theoretical reasons and real cases, with an emphasis on real
cases which are relevant to students in addressing a leader's ethical

responsibility.
The importance of ethical leadership for effective leadership (25 minutes)

e Introduce the 'interpersonal trust’' model developed by Schindler and

Thomas (2 minutes).

e Facilitate a discussion regarding the importance of ethical leadership
for effective leadership based on the interpersonal trust model (10

minutes).

e Introduces the 'social power' model developed by French and Raven (3

minutes).
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e Facilitates a discussion regarding the importance of ethical leadership
for effective leadership based on the social power model. Pay special
attention to the features of individuals, organizations and the
contemporary world, and their impacts on the role of ethical leadership

as a referent power (10 minutes).
Decision cards exercise (20 minutes)

e Conduct exercise 2 (/e4dj/en/integrity-ethics/module-4/exercises.html#
moduledexercise2). See guidelines in the Exercises section of the

Module.
Pop-culture examples of ethical leadership (20 minutes)

e Conduct exercise 3 (/e4j/en/integrity-ethics/module-4/exercises.html#
moduledexercise3). See guidelines in the Exercises section of the

Module.
Case studies (20 minutes)

e Conduct exercise 4 (/edj/en/integrity-ethics/module-4/exercises.html#
moduledexercise4) or5 (/edj/en/integrity-ethics/module-4/exercises.
html#module4 exercise5) See guidelines in the Exercises section of the

Module.
Applying ethical theories, principle and models to leadership (30 minutes)

e Introduce the main ethical theories of utilitarianism, deontology and

virtue, and apply them to the case study (15 minutes).

e Introduce the principles of ethical leadership proposed by Eisenbeiss

and Northouse and apply them to the case study (10 minutes).

e Discuss ethical decision-making models and ethics quick tests and

apply them to the case study (5 minutes).


https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise2
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise2
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise2
https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise3
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise3
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise3
https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise4
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise4
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise4
https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise5
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Turning knowledge into practice (25 minutes)

e Conduct exercise 6 (/edj/en/integrity-ethics/module-4/exercises.html#
moduledexercise6). See guidelines in the Exercises section of the

Module.

e Discuss questions such as: Will you add, delete, or modify any items?

Why? (10 minutes)

e Discuss virtues leaders ought to possess. The lecturer presents the
virtues suggested by thinkers like Aristotle, Confucius, or any others

who are influential to the students (5 minutes).

e Discussion on what an ethical manager ought to do to infuse the
organization with principles that will guide the actions of all employees

and build an ethical organization (10 minutes).
Core reading
50. The following readings should be completed before the session.

e What is ethical leadership? (https://www.villanovau.com/resources/
leadership/what-is-ethical-leadership/#.WsZCAWaB01g) » This resource
from Villanova University defines ethical leadership as a "form of
leadership in which individuals demonstrate conduct for the common
good that is acceptable and appropriate in every area of their life". The

article discusses both characteristics and impacts of leadership.

e What is a leader? (http://www.leadership-central.com/what-is-a-
leader.html#axzz5Bo39R0o00)» This article describes the concept of a

leader and distinguishes it from the concept of a manager.


https://www.unodc.org/e4j/en/integrity-ethics/module-4/exercises.html#module4exercise6
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise6
https://www.unodc.org/e4j/en/integrity-ethics/%20module-4/exercises.html#/module4exercise6
What%20is%20ethical%20leadership?
https://www.villanovau.com/resources/%20leadership/what-is-ethical-leadership/#.WsZCAWaB01g
https://www.villanovau.com/resources/%20leadership/what-is-ethical-leadership/#.WsZCAWaB01g
http://www.leadership-central.com/what-is-a-leader.html#axzz5Bo39Ro00
http://www.leadership-central.com/what-is-a-leader.html#axzz5Bo39Ro00
http://www.leadership-central.com/what-is-a-leader.html#axzz5Bo39Ro00
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What is ethics? (http://www.ethics.org.au/about/what-is-ethics) » A
brief introduction to ethical decision-making, and a discussion of the

"ethics quick tests" referred to in the Key Issues section of this Module.

Advanced reading

51. The following readings are recommended for students interested in

exploring the topics of this Module in more detail, and for lecturers teaching the

Module:

Bazerman, Max H. and Ann E. Tenbrunsel (2011). Ethical

breakdowns. Harvard Business Review, vol. 89, No. 4, pp. 58-65.

Bing, Stanley (2000). What Would Machiavelli Do? The Ends Justify the

Meanness. New York: Harper Business.

Ciulla, Joanne B. (2005). The state of leadership ethics and the work
that lies before us. Business Ethics: A European Review, vol. 14, No. 4,

pp. 323-335.

Ciulla, Joanne B. (2014). Ethics, the Heart of Leadership. 3 ™ ed. Santa

Barbara, California: Praeger.

Coles, Robert (2000). Lives of Moral Leadership. New York: Random

House.

Daft, Richard L. (2008). The Leadership Experience. 4™ ed. Stamford,
CT: Cengage.

de Hoogh, Annebel H.D., and Deanne N. den Hartog (2009). Ethical
leadership: the positive and responsible use of power. In Power and
Interdependence in Organizations, Dean Tjosvold and Barbara Wisse,

eds. Cambridge: Cambridge University Press.


http://www.ethics.org.au/about/what-is-ethics
http://www.ethics.org.au/about/what-is-ethics
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Gentile, Mary C. (2012). Values-driven leadership development: where
we have been and where we could go. Organization Management

Journal, vol. 9, No. 3, pp. 188-196.

Johnson, Craig E. (2011). Meeting the ethical challenges of leadership:

casting light or shadow. 4th ed. Thousand Oaks, CA: SAGE.

Northouse, Peter G. (2016). Leadership: Theory and practice. Tth ed.
Thousand Oaks, CA: SAGE.

Trevifio, Linda Klebe, Laura Pincus Hartman and Michael E. Brown
(2000). Moral person and moral manager: how executives develop a
reputation for ethical leadership. California Management Review, vol.

42, No. 4, pp. 128-142.

Watkins, Michael D. (2012). How managers become leaders. Harvard

Business Review, vol. 90, No. 6, pp. 64-72.

Student assessment

52. This section provides a suggestion for a post-class assignment, be

completed within two weeks after the Module, for the purpose of assessing

student understanding of the Module. Suggestions for pre-class or in-class

assignments are provided in the Exercises section.

53. Select a leader and write an essay on the ethical leadership of the selected

person, focusing on one or more of the following questions:

In your opinion, what characterizes a good leader? Do you think the

leader is a good leader? Why?
How does being a good leader differ from being an ethical leader?

Did this person face any ethical dilemmas during his or her career or

lifetime?
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e How did he or she respond to these dilemmas?
e Is it possible to identify a particular ethical theory that informed the
choices made by this person?
Length: between 2500 and 3000 words.
Additional teaching tools
54.  This section includes links to relevant teaching aides such as PowerPoint
slides and video material, that could help the lecturer teach the issues covered

by the Module. Lecturers can adapt the slides and other resources to their needs.

PowerPoint presentation

° Presentation on Module 4: Ethical Leadership (/documents/e4j/

powerpoints/M4_Ethical_Leadership_PPT_201810 01.ppsx)

Video material

e Why good leaders make you feel safe? (https://www.ted.com/talks/
simon_ sinek_why_good_leaders_make_you_feel_safe) (11:56min)

e Are you a giver or a taker? (https://www.ted.com/talks/adam_grant_
are_you_ a_giver_or_a_taker) (13:29min)

e Everyday leadership (https://www.ted.com/talks/drew_dudley_everyday_
leadership) (6:11min)

Guidelines to develop a stand-alone course

55. This Module provides an outline for a three-hour class, but there is
potential to develop its topics further into a stand-alone course. The scope and
structure of such a course will be determined by the specific needs of each

context, but a possible structure is presented here as a suggestion.

Session Topic Brief description

1 Introduction | Definition of leadership, introduction to the
to leadership | importance of leadership



https://www.unodc.org/documents/e4j/powerpoints/M4_Ethical_Leadership_PPT_20181001.ppsx
https://www.ted.com/talks/simon_sinek_why_good_leaders_make_you_feel_safe
https://www.ted.com/talks/%20simon_%20sinek_why_good_leaders_make_you_feel_safe
https://www.ted.com/talks/%20simon_%20sinek_why_good_leaders_make_you_feel_safe
Are%20you%20a%20giver%20or%20a%20taker?
https://www.ted.com/talks/adam_grant_%20are_you_%20a_giver_or_a_taker
https://www.ted.com/talks/adam_grant_%20are_you_%20a_giver_or_a_taker
Everyday%20leadership
https://www.ted.com/talks/drew_dudley_everyday_%20%20leadership
https://www.ted.com/talks/drew_dudley_everyday_%20%20leadership
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Session Topic Brief description

2 Ethical Discussion on the reasons that leaders usually
responsibility | have more ethical responsibility than followers

3 Effective Expose students to the important distinction
leadership between personal, theoretical, and professional

ethics.

4 Ethical Discussion on the effectiveness of leadership
decision- based on the relationship between leaders and
making followers, and organizational culture-building

5 Ethical Utilitarianism, deontology, virtue ethics
theories

6 Principles of | Discussion on principles of ethical leadership
ethical
leadership

7 Ethical Application of ethical theories, principles to
decision- leadership cases
making

8 Ethics virtues | Discussion on the virtues an ethical person ought

to possess

9 Ethical Discussion on the measures an effective ethical
leadership in | manager ought to take

practice
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